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[Invited Paper] What lies beneath the CEFR descriptors: revisiting
the theoretical foundations underpinning the action-oriented
approach
Kiyoto Hinata
Kiyoto Hinata, Wayo Women’s University:2-3-1 Kokufudai, Ichikawashi, Chiba 272-0827 Japan
E-mail: hinata@wayo.ac.jp

Abstract: In Japan, for those involved in the ELT industry, including Ministry of Education officials,
believe that the CEFR is nothing more than a set of scaled descriptors. [In fact, even government
surveys on English education use the six-level global scale, and, unfortunately, even academics that have
taken an interest in this topic are busy re-examining the Can-Do descriptors in an effort to accommodate
Japanese needs.] The CEFR, however, is not a convenient proficiency scale that appeared out of
nowhere. It reflects a more than 30-year history of linguistic analysis focusing on language as a means of
social interaction. This fact should be put into perspective and herein lies the reason why I have
attempted to revisit the theoretical foundations underlying the reference levels.

Keywords: CEFR, language functions, common reference levels, action-oriented approach, social agents
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1. CEFR OflE B8 & BB AR DOALE ST
CEFR 38%1D & %Y . Common European

Framework of Reference for Languages O I&#r
T, EE. Ta—my SLESES R LS
NTWD, ZAERE L COE (BMNFEHRS) O
YL, BONstEmicmd, %112, miREo
BE L ROBERPHENE 2 IRk + 5 2 LT,
SOFE c HEICOSMEERE AL, S
CEOMHAEHRRENEEDO LI LV LD TH
%o D& ODBINAEIE DOFEERREED 378
LB DO EARTHY |
VAGEFE, A F V) ATHEAT 05D
bid k9. 6 BMEORENIRE I Rl
(CANDO 5#) LW IHETELHHNATVND

FAY TRIGLIZZ Z

EETRZE, X<BIET 56 20X 0]
3. fa< EOMEERREICL > TORLZTLN
< (FFE, TEOREFHRL TNDLREN] O
FLIRAN RN L FEEIC L Y EEICE MR DI
M <, Fede, BTIMOREE, —HREER, EHL
LWV AR NPIOERE ] NELDTHD
Table2 &, FELSHEICOX, HiH - WL, E
S, M, MPICADETHET I, £LHD D
FHORZHTEAL9ELN TS Table 3 TH
% (CEFR 2001: 26-29),

AF N IO X IIHET DL CEFRIZ, Wb
P % 4 $7E% communicative language activities & U
IHTEAFRL TWENLE, ZOHIZH-T
FrlizH 251 < @IX, Interaction & Production
BRSO R LT, HEFIO R LB, £,
Creative, interpersonal, evaluative, problem
solving b £ LD ThH-T, £DOTFIZ
Transactional 233 C\»% North M7=,
Halliday (1973: 41) (X interpersonal language
use & ideational language use & 12431}, it
7. Brown and Yule (1983: 13) %
interpersonal language use & transactional
language use & IZ53 T TWAHD, ZD DD
.75 % macro-functions &5 RHINS & 5 %
723 LT, interpersonal, ideational,
transactional NI fF9- 5K/ > TV 5B,
(North 2014: 19-20)

H21T, R, 9 LI-REEEORIRE R D

SREBlE LTED LD RILIGE IS TV D DD
B, BT hiE, STEEREINREDL Y LD
Thon, TREBGTHIEIE S Lb Xvan
VI EERET LV OBMPITH S, (CEFR 2001: 9-
20; 101-130)

31T, A I—r vy ortam, ki O%
MTH2 COE zfH\V, ZaxbhdlZiToimR%
BT D720 I IR AETE R A~
B &2F5Z &b %, (CEFR 2001: 5-7)

2. CEFR OEFEE R LTV Fre 2o T
WbaIla=k—aEw\TV

2-1 fTENLT T e—F

IR, CEFR IZ—HIZ L CTLARMAN L2 DTl

72K 1970 R DB LE 30 4T b FEE LT

I—n vy RTOFEREORRTHD, 0

TEZIE., EUDIIED Y X OWEROEFEHE

DY FHEEZ, NI EEO LI ZTT- T

TEDILEDLIICEEEESTWNDHDN, £D X
Ry



B LA E B TE o7 &L, SEO—F
—72W LERE 2 RARO P TORE L ZITT
% "social agent" EfLEDITIZDOTH D,
ZHZ L% CEFRIE, Ziux MrEyHhLT 7 e
—F] TH2HELT, ToraRALTND,
Language use, embracing language learning,
comprises the actions performed by persons
who as individuals and as social agents
develop a range of competences, both general
and in particular communicative language
competences. They draw on the competences
at their disposal in various contexts under
various conditions and under various
constraints to engage in language activities
involving language processes to produce
and/or receive texts in relation to themes in
specific domains, activating those strategies
which seem most appropriate for carrying out
the tasks to be accomplished. The monitoring
of these actions by the participants leads to the
reinforcement or modification of their
competences.
ZORMITNES T, FEE ZERAEEO T O BE
H=—XDOHTHIEZ 5 L, HEOHDLZ &
ThHULE TarF s 28] 9FE0 ., HAFILHE
o BEQIM HET - RBUZE D 22D L
O BREE 2 H

VD) a7 /32 (Standards for

BASDHERR, FE T A

Foreign Language Learning in the 21st Century,
3rd.ed.) ZIZFDMHET, aIa=F—arzxm
ZIHOEELTND,

knowing how, when, why, to say what to whom

ZZTEIH. how N3E, what RHEFETH D Z

L6, the why, the whom, the where &\ 7z
RS FENERR O NS ER T bbb a v
FIAREMELTHH TAIa=sr—a i
D AYAC RN AR Iy el

3. aryysARreala=r—valrsE
vali%

D& I ETEHHTCEFR 7 7 u—F %k
L&, WNZaryT I/ AN Al a=r—var
ETAPREIEECB N TRERMEL HOTH
DPWENPRENR-TL B,

3.1 a7 IAb

SN [SHEER+ T 272 ThiEWVD
HEIIRMICER LTZD
L, UTFo&)fEfazLTw5

% Branislow Malinowski

"The speech of a pre-literate community brings
home to us in an unavoidably cogent manner
that language exists only in actual use within
the context of real utterance." (Malinowski
1935).
Z @ Malinowski it [55 0O Y HEH D E LT
LA T I AN ZREENTZOA J. Firth T
(Green 2012:11-12), #iEL V2> 77 2 hER
DY T NAEVITMENTAFE ETE, £ D Firth (ZHfi
L7 MAK. Halliday &, [Ffflc T=>7 27 2
TIFHERE b RIS

IZBWTELE —IC

MZRA D SEOBRRD =D
DHVERDHD] L) AAE
BB H, LRSI EIMZTWD, & 112,

NS D AR ORERERY LT S5

Y

oW
(ideational) T, HHFEHE (=4F), Ik A
(=8ha) . T8 - EACE & O FRBREE & FLE
O, FB2iz, MFELOBFKR L HHE

(interpersonal) Tix, 77 A L& &KL TIC



L. fHERVBENLOZ IO HEIFIZLTE X
2. TF A FAEROEREMO
BEEMICLREBAVLERSH DS, DED, #YOD
VWWERIRY | RS NEETZ & 3%, (Martin et al

HRETHD., #F31

1997: 5-6)

PrL b CEFREEHEY T —2 3T m v A 7L
L CTFE2F Tz Threshold (%, notional-
functional approach fl b2 X 2=/ —3 3 DY
HEDBEPN T BLEMF (B2 [ R R B
Z=notion) ZHMEIC. & AR SIEEE
(=function) IZfEAEHHLETNW DT, BEkd =
VT ARNEROETNELRIZLTH o7
W72, HERICIT A TEOE LR, R
D=—XZEANBIEA DL WHTHIT 5
Ala=f—var - ETVEOMEEAIEL
7zo FFE. Wikins HE

...language is always used in a social context

and cannot be fully understood without

reference to that context.
LETE->TWDHDIT (Wilkins 1976: 16), Green
(2012:17) IZTEDED &,
Wilkins and his Council of Europe colleagues
did not attempt to apply the ideas of Searle,
Halliday or Hymes directly to language
teaching, but drew on them "eclectically" to suit
their purpose of building an approach to
teaching and learning that would prioritise
X2 )
O, BN Z L2, Rib D LD A

learner needs. (51 %I

BT TRZDI BN, HARET LD TNk
ZHED] ZELTWD

32 Tta=b—ial R HOERSRE
ala=—va BN CaryT 7 A MIEE

B2 EWo0iF, SiE7u -0ttt I Z b
59, SEEEAICY > ToOXHARGRE L ER
THENWHZETHY, s, A EOR

T 57b0sEELEDSHEELEGTE
HEO9BD &y CEFR OATENF.LT 7 e —F 7
LTHIE. HOERLEARTH D,

FIT, ala=fr—va IO E RT
NH, FhA CEFRIZERIZ E AR EN TN
LM L TnETZN,

% %% 1 communicative competence (= 3
=hr—variel) LI SEEERH LD
X, DellHymes & &5, AHMDEEBY ., Sib
FEDOF a LAX—IZ LD NOHEER B
BES L7, HiRI7Ze TERREE ) FRISHHIL T
UTD4o%aia=r—aiBhogfts L
THEFTOE, D#BEOaIa=r—a UicK
EWEBLILEE R LS, (Hymes 1970: 281)

1. Whether (and to what degree) something

is formally possible;

2. Whether (and to what degree) something
is feasible in virtue of the means of
implementation available;

3. Whether (and to what degree) something
is appropriate (adequate, happy,
successful) in relation to a context in
which it is used and evaluated;

4. Whether (and to what degree) something
is in fact done, actually performed, and
what its doing entails.

IO ESIT, MIKT- B FEEREICIZ T,
DEERENCT 4 Aa—R (a7 7 A MIAIL
o [ommy) & TE£LED] OHHLVEDY)

EHRE )72 ¥ &Nz 7= Canale & Swain &5 /v



ERFHRINTN, CEFR IRV Oy = 2D
FEMVIAALTVWLDT, HELD THBL T
<o
3.3 CEFR 2MWETEL TV Eaia=r—v
EN

2 Tz BY ., CEFRDHEET HEED

—#—1%. "develop a range of competences,
both general and in particular communicative
language competences" 35 Z &Z/ o TV 5
2, Z ZTE 9 general competences %, Rt
PfERE ) D Z &L TH D (North 2014: 93). CEFR
2001 TiX, 101-108 TAASALTW D25, HAXE
FIZEHZTHRDE, 2D,

5.1.1 declarative knowledge

5.1.2 skills and know-how

5.1.3 existential competence (&, @i

. EBLEE O E RS’

5.1.4 ability to learn (H HFATWIF57)) *

CEFRREZ Dok (1991 41T

Rischlikon TR S AL/ [EE S R T L)

THHFINTWEHETH Y, B FEHDBE

HTH5ELP & BT 20T, KEZIZHD

T kiF 5,
RIZ particular communicative language
competences (%, Zi1H CEFR OFE T35
LI oMb, eB, ZIZ Tk, BIH2NC, Canale
& Swain (1980, 1981)%, &1 & #L7=SCHRAS T &
BNDHOBRLNOT, FRHHITMA, B,
BRIZHERE A2 AN S ETW272<,

5.2.1 Linguistic competences  Canale &

Swain EF /D 4 SDHEFZED U E D,

5.2.1.1 lexical competence

5.2.1.2 grammatical competence

5.2.1.3 semantic competence (&&. =1
r—3a Y EEDTORERY EHICHE T
&577)
5.2.1.4 phonological competence
5.2.1.5 orthographic competence (IEL < &
<7
5.2.1.6 orthoepic competence (EXS%E%L
ELLHA LT 59)
5.2.2 Sociolinguistic competences * Canale
& Swain DEF /LD o HDEEHE
5.2.2.1 markers of social relations (f8F~
DO 7 3 —~ VE OB b
%)
5.2.2.2 politeness conventions B & 2»(Z
(Brown and Levinson 1987)% £:2 L T\ %
Lo,
5.2.2.3 expressions of folk-wisdom * F®
dialect and accent & [F£%, CEFR A3 #&FH7
LA EROEN LRI ND,
5.2.2.4 register differences (575D I fH
BRODENT KD EHEE VO T EE SN A R
B9 259)
5.2.2.5 dialect and accent
5.2.3 Pragmatic Competences * Canale and
Swain D€ T /L H DI F RS TO rules of
use B EH I, MEIN TS, North
(2014:17) X ZOMOFEEZHAL TZ H ik~
T3,
In the CEFR, discourse competence and
functional competence are the two
subdivisions of pragmatic competence,
echoing Bachman's division into textual

and illocutionary competence.



5.2.3.1 Discourse competence 3 Swain
1981 CTEBEAFE T /MBS LA & iR %
BIZLTBY, Fr 7Y vy VEBROAE—
XUTTARTEI b, [arF 7 AR
BiLicA v & =T 7 a2l 850
ZR O HE BT A TN D,
e topic/focus * ZDIHH L TO
given/new % i TEL~ S (2 BT
5 ®1% Brown and Yule @
Discourse Analysis H'® Information
Structure OFTIZZRNEA 9 D,
e givennew *x T —ZRIRICEL D
WF9E % M. A. K. Halliday 23%®
theme X° rheme ~& 272753 > T
SHERBZ D 2 HEENHELINGI
%
. "natural sequencing"
. cause/effect
. ability to structure and manage
discourse in terms of
»  thematic organization
»  coherence and cohesion
R, T4 <, Halliday & Hasan
1976 Z A8 2 HH,
»  logical ordering
»  style and register
»  theoretical effectiveness
< the "co-operative
principle" (Grice 1975)
5.2.3.2 Functional competence
(@) ZZTF 9. functional I%, notional-
functional approach L WO S\ H%ETH L&D
[ ERRRRE & T3 D DI B REBUERL 2

WLE AN EFEEE] T, UToXH>%2b0
DHNFEI N TN D,

imparting and seeking functional information

expressing and finding out attitudes

suasion

socialising

structuring discourse

communication repair
£iX, ZhiL. CEFR ORIHIZY 5
Threshold {2, Language Functions for
Threshold level including recommended
exponents &\ IHERBEOT, FlFEI TV
Ay A MIRBUEMED R LIZT 2k &
H L7272, Threshold Ti, HFEOHISIH
dFOY, L2y, Grammatical Summary & Cff
WTW DT, MILZ OO ERIFRE A3 K
Bt L7 Tdh A H T LIRS 720,
(b) FELEETHLRODIER - . HDOWVIZ
Tyb—RboLRo e, HrxOSEICEA
DREENH DT T, TnaE# Lz LED
N5 OHR, Macrofunctions &9 IHA TH
Do BAEMICIZLLF OFEBLA TV D,

description

narration

commentary

exposition

exegesis

explanation

demonstration

instruction

argumentation

persuasion

etc.



(c) Interaction Schemata EARIZI patterns of
social interaction which underlie communication
DT & THY, Celce-Murcia & Olshtain 2000 »
X 912, Bottom-up Processing ™ L ~L(Z HiEE -
SUEFEOSREM# 2 E < —F. Top-down
Processing ™ L /L {Z schemata @ X 9 72 E7E5+
OER &' S, H AT discourse management
BEHUTasla=r—va rEHlT 246008
%o TNHDEEBRLTDOZ L LEIND,
ZZTHRHA TEEw) 2L TR & CEFR
DEFEBICR O TCIE, RS, s, 1k
IR, BRI BRI R AETE S B L
¥y /b (Domain) 125 U TOBEE T3 <<
FEO—P =2 LFEEFIT, FFTLH KRR

H\m

TNz, EBEARK R 2= —a VEET)
BRI EE IS CTRBIE L, 2 d Y EE
DT FA N (56 - FEH CTRbIN55E) KX
BIEDLNNRROLNHDTHY, ZThix Eok
JE 27 D i VER T OREHERE (A1-C2)
Tho, TCOREZED0) 2HRLT, F

VIR E % (profile) Z/RLTCVD DN, —#RIZ

I<BIEAVICH SN 6 FOBESIERE  (global
scale) TH 5,

4. BMXFH

H9H 1. CEFR Ol B K & REIHEHE DAL E S
J1 OEBOGTHNTZLEBY BHDOFE T n
T AZASOBEMLTEE L, FT7T 5 "learning
tolearn" WO BNV LAFAN, 2 Ia=F
BN Z T

ABMELHAHH, Lo, CEFR BIE,

—ay s EFTALO—AELEDDEDIC

It should be borne in mind that the

development of communicative proficiency

involves other dimensions than the strictly
linguistic (e.g. sociocultural awareness,
imaginative experience, affective relations,
'learning to learn,' etc.). (CEFR 2001: 7 5IH
Lol ER s bLo)E, B
b, BAVFEERaIa=r—rva ity
WCHENZHE, MR T,
...once teaching stops, further learning has to
be autonomous. Autonomous learning can be
promoted if ‘learning to learn’ is regarded as an
integral part of language learning, so that
learners become increasingly aware of the way
they learn, the options open to them and the
options that best suit them (CEFR 2001: 141)
& FREE R K AT ROEES
DEF/EIRAL TND

HEDEFRT

SEFEBEAROERE L E VI W learning to learn
INZDE SRl EF eI &9 501k, COE D
AL H YR T O ANHEDTERR:, RETFRBUAD
B, BoXETHHr L EEIE. HDHEMRY
REFAL D, BALFHOWEHICOT, BHO®
WkzE 2, &HMNATATE D TREBRT
LENCEERWIRN LT, SEEEZ@E L TO
FREERIZE5 0 |
FIEBENPEDOND Z LI bbb, Fiz,
9 ThHhoHNH %, COE &, European

a9 % L5 COE @

Language Portfolio &\ 9 /MitF&2EE L, 178
TLT7 7r—FTEHRZER/LL Y LT 5HMHE
BT _&5ENcA
OB B A IEE CHATE D L3 boT
Do ZORBIMEILNFF 25T 100 LLED /S —

OFETFEEHR L OO, H

Ta URRREE ST, 200 HELL ESFIH ST
WHEHESNTWS



5. &%
I THD T A FOHEIE AL > TV DX

HHEE D CEFR RFREICHOW T EFHB LT
DER T & FER 27T 10 A 22 AfHF O
IHAEGFEFR - ANEREEENC I 5 BAE - FEEAR
I EWHEETIE, CEFR &1E, v I 13AR
HYH 2T LOFG|EOMER, PRGBS O
HLOTZDIZ, BRAEREL NIRRT ISR TE
60D LT, 204ELL RO 20828 T,
2001 “EIZERINEER 2 (Council of Europe) 738
£ LLTWDOREE, LML, 2T,
CEFR DFfEIZ D&, BB LD
[ Bk, Hfk, k) IZB> TR DB DIEA S
EORIBEF TN R, Dl 53
o T, BR=—XDa 77 A ML
T, 2T TINDIRNEHSANE LOREEY &
DREZ 20 OEIETHL Z LITETHS
gy,
Z DR, 2017 FFIZHEE 7z CEFR OfefmAdfr
k& CTHFEHXE, COMPANION VOLUME
WITH NEW DESCRIPTORS (%, #®» 27 HT
The methodological message of the CEFR is
that language learning should be directed
toward enabling learners to act in real-life
situations, expressing themselves and
accomplishing tasks of different natures.
&, CEFR OEE CH 2TEIH LY T —F
TR L THL, ZOH TOEEONE ST
. ZoRLTWVD,
Thus, the criterion suggested for assessment is
communicative ability in real life, in relation to a
continuum of ability (Levels A1-C2). This is the

original and fundamental meaning of ‘criterion’

in the expression 'criterion-referenced

assessment’.

"continuum of ability" &= - TW\\5 DIZXy D%}
GCh LRIV ERFMEEZR O EEFE LTV,
BIZIE, 77V VHERIE, 9 Uizt
E#kL T, B2 L~LD FCE 2B L7-& D&M
RN B2 IZHli7z 2 0 GA, BICRAE#H &3,
CEFR®DB1 L MZdHH Z L #RBE L, fEEIC
bENEWRLTDHEL I LTWD,

Z Z T T3k B criterion-referenced i3, #EMINT
DOFAXHINLE ST Tl 2 A& T 2% v 79 B8
FEAEMERVRIEEAN & b S5 B R SR HEEURI AT
DZETHY, Mrx ABRFEEREAIa=s—Y
IUAFNE EZFETHMTETWVDN, HDHW
IEENICEDE EZETENE ZRE D03 %

Yo TOT LI A2B1 EORGVERIZH D

CEFR MU OHF EZ LD & L Db, €
T, FOHIPHEEE LOLE SN ) =—X
WIS ZDbDTHDLPNRLND X HIEREINTE
D, TNEZRTTEODH - AFNVEPPIRLZ

[—F

BT ATEOOEBE~LED L ITRo T
Do ZAIVCHRMIIZ, T XTOHBE L ZRED X
NI, TOHILOAEL /> TS AF )L
IZoO&, lcan..L HOEZWiT& 2472, #5
FHUE, CEFR OIEEIZREVIAE N TV A1TE)H
LT 7 —F & LRV EE, CEFR HERAD
BRI EEES THLEDBHBERNES S L)
NP

2%, CEFR OFEENZ D X Hic, BEEILUERIZE
s &> TWBHLLE, RHAEERGHEIC X > T
BAERRBROFE F% CEFR O LU % 7

ELTHLERNRRVWET AL,
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Abstract

Some people say, “More than one language confuses a child.” — other people say “You give a child the world by teaching them
multiple languages.” Okinawa Amicus International is a Japanese educational institution accredited by MEXT and has
kindergarten, elementary, and junior high schools. Instruction is convergent, with an aim toward developing bilingual students
who can function equally in English and Japanese. Our observations about the Amicus environment indicate that (Japanese)
students frequently feel uncertain about their choice of staying in the English immersion program, and also those students who
obtained a higher proficiency in English somewhere made a choice between English or Japanese. This paper will discuss results
based on an analysis of 9th graders' reflective essays (written in Japanese). The contents of the essays included 1) advantages
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not they would place their own children in an immersion education program; and 4) any conflicts and difficulties in proceeding
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Abstract This practical study attempts to investigate the effectiveness of a multimedia learning material powered by
MS PowerPoint (PPT) developed by the author in conjunction with extensive reading (ER) and other materials on senior high
school students’ reading comprehension. Special focus was placed on its effect on rapid reading competence and reading
comprehension. The author analyzes the influences on learning effectiveness, and discusses the usability of the learning
materials used in actual classes from April to December 2016. Comparisons between pre- and post-exposure questionnaires
and the results of the rate of increase in words read per minute (WPM) clearly indicated significant improvement in reading
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WANT D, X7 THRERDY, HPFOEK - BEAE
MATE LTCar s NeEANNT D, ANFHO1F4E0
EENEEZEZDE, FFETOI AL MINENEL 2

W beoT, | FHMITARBFECTCENIE, AEICKRE
W5 EI2ICEHERLE, o T, WEToORBIT 2%
WoIBEE Lz, (5) Tk, &F Sy te—TV%H
HEREL, T0%A—N"—F v 7 TOFHE
EiTote, MO PPT CRHEXF v 7 L EFNY
yruo LTHEHBICEASEZD, MEEKLICLEDEZ A ML
2R KMOMELZ N TED, 7o, HAREIT2E
¥ (natural speed 7>-7% slowed down speed) A& L
THDHZOT, BMAZFRBEDOEBEB N IO T2 RS
ZENTED,

FEH (2010) 1%, #HamBmEALHE YT LT, EE -
R LT, BEORBMIT TEFEN o®E TR
<. BRI Om B, HEF TR VIEF ORI &
THZLAEFETINEIELEML, ERHEORER
HEROIRICEVEREL TS, (1) RFEFEOEIEIC
At REKEHAZHES T2, (2) 202 Eicky,
Frr 7 ZEICEXEERMBEL, (3) WHEHoOm EEE
BT D, TNHOETHEIL., EEVAPFRICENT
CALL HEMZ{ER T2 ¢, BEERRB LRS-, £
OFER, BEOYV =T 4 v/ B¥E (23a=r—va
VIR L), ZFEYE . EREE O [ A k®E] B
EH L=,

2.3 WPM L EEER|ZHOWNT

Lt (2010) 1, Efbxickir s [fEx 55%5E )
i, BBRohzRMNTalIa=sr—va e MRS
BAETEEL.ZDOZDIZIE 100~ 150wpm NN ETH
LEEELTWD, M (2010) X, ZI4THE1 5 H
KABEBAL 60~70% D IEZXR %ML - 72 150wpm 2 E
FHEME L, CoMEzEEIchRE, KEEDOHE
EEBRETRELLERRTVWS, T EEEE
(2. AHFSETIE 100~ 150wpm, IEZ R 60~70% % | 1
HiE L L7,

3. ZHITHONT

ARANEFEZEE~OZHDBHEICLDIHEICON
T, EWE (2004) X, B A oM L SERES O FRAL,
EFR—TarombERdsEBRRTNS FEH(2012)
. EFLIREOHBATIE., SESERBREICLD 4
728 O input B X O output BTN TV W & FEH L
TW5, KH (2013) 1. BAROGSGKRIZEIT 5 HFER
BlIoRBU D MBEA L LT, EXHEE CIES— 2 TR
L., XHAN CTHRBICEEWMZ D L0 ) 877 8% F
L, T 3CERBE X2 % (Grammar Translation Method.,
LT, GTM) ] O¥EZEHLTWS,



Al-Homoud and Schmitt (2009) (X, ¥y v 777
® 70 4 ® BFL FEFEIZx LT3 2D R 5 Mo
ZaAKE 150 ME AW TEREZIT- 2, 2 OFERM
O, FANMMAORFEHNLFAELLIEFITFTOL LD
BECTEI, BROb AR EEZFEI Z & THMED
BEELZZEE2REL WD, i om En
autonomous readers D FRIZH —~EDHMENH Y | HEE
NEWOM EICE®RN DD Z EaEML TS,

BB LT, EE I AMEAR T K i 4R 3 T EL
V7. Georgios Georgiou ffi (2010) <. & 4E % %t
BRILHRA N T T V—DEREH IR, Z2H0H
EWRHICOE, BMOEN LN -2 L 2HE LT,

I (2013) XA AN EFL #8# (K4 61 4)
W2 LT, 500 MoZHMXELMEM L, RENS
EEBELEFER., RGBT T I20ENREED L
AnAohl-Zehb, HRANFEEFIZE > TELHED
—EOHERE OO T AREEEZ R LTS,

ARAFFE TlX. SRA Reading Laboratory 2a % % &t 244
ELTERALE, 20Xy MZIE, 7y 27 Ly MO
Power Builders (150 fit) & . # — K7 ® Rate Builders
(150 #). Skill Builders (150 #) A& ENTWD,
mETE., 1 AR 15 T2l NI N Power
Builders (42 10 &) ZfH L7z, L_LIZE U TR
B2 TW AT, BRBS, BiF., £BFR. F
HrL3EFSETh by r7BAEBESRTEBY ., 150 it
BTl L RFERIL 98, 971 FE L R 5. W FITAF
ERAREBRATHN TS, BEITIIAMAEONEEF
MEEMET D, TO%., mMHER., EZXR, axv
FERBELEROAZRSE W) FIETHER Y AT,

4. HRRBFEE

Warring (2011) X, S om Ea B TI2iE. W
CHBES7 L —RACMELMNANERH LI LD,
2L DMMRHAM THESLBERHEELRRTWDE, i,
Powell (2005) 1%, Z#iLaiM Hm Licimz, &+ -
L CHKEHORBEER L TS EREL TS,
PERAR (2013) 1%, ARAE FAOLEED RFZA L SCIERE T
DR, ZVb =T LI EXLEHAHPEDD ZENEF
ThdHIEEFEALL, ZOMBEICEHRY Mir/7d, PCH
kT, FE - R - EMiE R AT LTHERRT S
T EE M ER L 710 Z AU, He is an excellent baseball
player.® X 9 72 % 3¢ (SVC ##E L) T, He (3). is
(J7). an excellent baseball player (&) O X 5 2%
FEINTZbORBENDE NI DT, EEICIEL - &
FEVWEXTHROVHEDLOTH D, EHFRERTO
CALL # ¥ T Plato fEBI [ 2 W TG > U — X & i A
L7, ZHEFEIEOER Y - RO EEENDH
M, kB (FREM 2013) RO ATH 5,
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IHhbDHEBBLOLHICEBT 2ETMELZESE
o EERFIROMIERBE 2B E LI,

(1) ZHmEBE L ERBELBTFOY —7T 1 v 7%
(IR FT s &T, AOFHEMAOB LT EEED
m BB D DD,

(2) EHMBMITETOEMREDL L IFTMEEE X
FRFOWTNILOHRITERE BT BT 2,

5. EBRT —ZIZoWnT

BHEDOI B 1 AOREEEZRLS B3LDF— 4 %
HHAL, U —F 2= S — BT FOWE %17 -
To. BEEE T, FARMER. FOMGEEL. MR AR
BOESE., ROBRALEEG L, EHEY Ik, 3

fiR R, NAEBEMEEO EEE., Syt —V0EL,
EOsEEF sk L, :n%@iﬁﬁa?‘%& y) i N
T . TV-RAMNT U —Fr 24 H 11 HIcEBLEZ,
50 %87 —

I AR & bR & L SRR R T BE ok 150 i o0 #REE
98,971 FEICELT=DIX 24 Th o7, Hh1#H D
SO AE L 28,083 RETTH o T2,

ffi § L 7= Power Builders ® 9 &,
N 72wy Brown & BIIZH S &
it ©FE %X 300 FE~490 35 C.
1.2~24 72> T35,
30,000 BB h#E (154) ZHIICES &, #
GEBLOEEN»OE X IR L XVIZET 5 Purple
H L <X Violet ICEL TW5, Purple“C N -
10,500 75, 1 it FEE 500~900 35 . readability (% 2.4
~42 Th D, [FEERIT Violet DiRF &ilomo .1
fitt > FE% 1L 500~1,000 55 T. readability I% 2.6~4.7 &
o TW5b,

OV OBAEITERIE (2 19 [[) 2@ L
TH60MEFRML DI LIz b, 1:v$W3%
T, b7 &@m&w3ﬁékhfmht DEEE
Th, | 2~ TOWRMGE i9mm%%zé°@%@
V=T 477 7 ATHEHAINDHAMLLOTRE
MEFBHRELZHFICEMD & 1 Ly Ry (B 48—
k) OFEEIL 400~500FFTH D, ZNaE %< DEK
TROLND GTMB¥ED Il a~w 13— THET S
EL 1l aw TAEMEN TRD) BEIE 100 FBRE LD
(BLLET.THIZT B Lo Ek, BIMEE - 7 Ht
HTHDIHEAERN), T T HBEO) —FT 0 VT %
(EDHLOBAELHEHMERLEGES. I NLOWMNE T
AR Z o T FRICI Y A, K9 FED ﬁn%(@ﬂ%
N EHRATZEZ LT D, EWERICELZAEKTI
HWeftoiEEEied,

172 b d)?ﬁiﬁz
MEEHUX 5,600 FE. 1
readability 13 &KW



52 T —F
AW TIE, 4 HFESOFMHEEZFHAE L, WPM IZ

Jin ©C. EAL#E (Higher-Level:150wpm Aif%) . W ALEE
( Mid-Level:100wpm  #ii % ) N A AR £

(Lower-Level:50wpm ffif4) @ 3 FEIZ 7 Vv — 7 & 5315
hT, ERYPMPEZBLEC, FHEA—-N"—F v
JIEE A SE D LI, BN E L HEKE T X b
R L WPM OE{bEZ BT W HE LD B
EBRWBANICER 2T — & (RFESLEEEKB O RV
HE) 2HoNZ0X 674 TH-T,

TALEE T 100wpm, LB 120wpm FEE £ T E
HF L (WEEEERIOT —ZZNENT 1% KET
FEZDHY) . W1, 21T F#EE, HALEED WPM & IE
BEROEAZ RS, (@2 WPM & IEZ R il
EBE AR, LT, K3, K4 bR

150 Lower-Level Group
123456 78 9101112131415161718
WPM  ————= Correct answer rate
X1 TALEED WPM & IE& R

TALEECIE, #IlE] 52.9 TH o 7= wpm 28 93.1 1
ERHLU, 22T A>T BHIiE, 13 B HUEORHE T
100wpm Z B X TW5, FHEZERIL, 444 05 67.4
2 EH L7,

150 Mid-Level Group

10 .........l...'. LR

g

1 23456 78 9101112131415161718
- wPM Correct answer rate

2 HALEEO WPM & IEZ RS

AL EE T P 82.4 ) wpm A3 106 12 5L,
10 Bl B LI O3 E T 100wpm B 2 5 L 91272 - 72,
SEHJIEA RIT, 521 05 7341 EH L,

A EE IR, WIEl 134.6 O EH wpm 28 179.3 (I B &
L. FHEZERIT, 66.7 5 803112 EH Lz, £/,
14 B B LB O E Tix, BB L% 200wpm 25 £ Tl
EoEREPRONT (FEEEERIOT — &% THEE
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L) W3 B RED WPM & EERD LA ZRT,

TREED WPM OO 2 B 5 &, hRiEoZh b
FEDOIB 2 > TWE Z ERHP L, 5T, 8.
13, 17EEOERY 52 TFA - PLOFE WPM 2
MUMEAER LTS, 2 LT, 4 AT R,
TREICH - T-AEEN, REMCIEAEOARL Ro

7o 4123 BED WPM O AL % 79,
Higher-Level Grou
200 £ P
150 T Sesesesesec® T ¥
100
> [l I
0
12345678 9101112131415161718
= WWPM == Correct answer rate
X3 EAZEEO WPM & IEE RS
200 Changes in WPM of Each Group
150
R
100 ..........O'o....... ’
o"a..'.-."’-
50 “
0
1234567 8.9 1011121314151617 18
X4 38O WPMEALS T 7

FBEY A X OoWVWTIE, AT X NE 3 R (Level
4000) ZHAWVWT, L - KA MOHEBEE{TEZR, A
BEEIEIAONRNoT, EICKY PALEE, TALHEE
B LT, ZEMOMRENLELSHEDD LR Tt
EEZHNB,

WIZ WPM & EZEROMHPZ R THDLE, K5 DX

Whol, WhEBER2ETRD &, MOMEBEIER LN
o TN 3BT D L PALEE TIE VAR (7=.720,
p<.01) DR B 7z, FALEETIXES 2B (r=554,
p<.05) WHH ., EMFETIIHBEIAONL -
(r=245. NS), (fit#lix WPM, Mz EXR%ERT)



150 Correlation between WPM and Correct answer rate
®e
130 °,* +
oot o° Q.
110 e
.o’ [ ]
[ .
90 o*® * * L] [}
" @
[ ]
70
40 50 60 70 80 90 100

X5 WPM & IE% o AR B 4 Ah
53 75— b T —%#

AR TIE, WD OE(LLERFICEER COE
b2 R27D, 42V vy —bMRE (51 I2X5
VT v — b EERLEZ, T — FEAIZ, (A)
WL E - v, (B) BE - AHBE. (C) EiEL W
el EDHIF, (D) HFEFE~OHFF., (E) REFH
HE., (F) 7R COEBFEREICET LI DLWV
6 D P category I FHIND, ZDIH L, HEIIWHS
FOBBHOEANEND & THRITX S, (A) ~ (C)
D29 HEEMESTLARARNT U — b & ERKICEN
L7z, RIEHEICE oW Fo7 v 7r—h&2 Ty
NAZERLS BEZREICEIV O LEKE. KO 4
HALCLBWTHERERRD LTz,

No.16 L H#FHA TV T, ML R WVWIEANH X,
T I 1 FET DM 5 1 (4(73)=3.445, p<.01. A=-.49),
No.2l X A FIKFIZ, B DFF > T 5 A & 53
ONEZBEEMN T TiA TWD] (1(73)=-2.660, p<.01,
A=34) | No.27 IEX A HOEEIC, STEMRYNE %
B L THA TS (¢(73)=-2.311, p<.05. A=.27) .
No.29 L ZFHieFFIZ, HEVFFEICHDL 2 < TH it
TeZ ENTED (#(73)=-6.219, p<.01, A=.82) ,

No.16 Tld., ADLRWVWHIEIX 15T > x5 &
B2 TN EDOEEIT 33%1 5 28%ICR0RM A L=,
TR A2 | & B Z - EAIE 31%0 5 41%ICH M L 7=,
Z OFE T Nuttall (1996) DOIEH T @R -FHAFD
BEICON DA e Z R L TWb, No.2l Tk, &
EWNCE Z T2 NE OB EIE 69%0 5 81%IC EHF LTz,
FERIT, No.21 TIEZ DEMIL 29%0> 5 49%IZ LA L
72o N0.29 TiX, V77— RO EEMRZITD
T 6% 72D, KA NT U — Tk, S1%DE
BCEOLAALL ThMD I ENTEDZLEELTWVD,

INLORRIT. ERO-EBREDOAMEL RL T
ADb00, [FEEHTOLEILE WPM RFEE Y A XD
FAlb L hoPEEE & OBFBIZONTHFAE LA,
EHRRMRBIIELN R PoT, SBIEFAEERSET O
TWO o E I VFEMICRE L ET, XVHENR
BMEERLTCWITRIELEZTND,
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6. BELER

ERAT TR RIIRBEBL2EOIOAFICR S0 &
<R ELEEEZEDIZ DD, AWFEEEL T,
O™ o T HEBRBEWERBRERBNT 5,

TP, WAFED DB 44% N [FEFE I X
WHIZHEDL LT, BBESLIETFED T &)
SEIAIT 24%. TRV S 41%IC o T, E7o. GEE
RAT 4 A LD [HBE) T 28%. [REE] I
W% E 7o, ZTOZENL, HEBEZHOLMENL
—= T RO D FEFICH LT, EFN—
arviEMFIEAZLOHLIDBEEHVICR ST
Wb, o T, Tk mOFEEME LT CiEt
T ERROLND EEZD,

Wi, RELZFBOHMICEL CHZHDZ W BT 3
DU, TRFEAR] (53%). BEOANEDa I 2 =47
—Ya v (41%)., T#EMHm )l (37%) 7> Tw
L, T OEIICIE, BE - EL, QEEER X
RV, BIKD I B SSUNHRBELADT T X MiE
MET. 8IUNB AT 4 7T EIEA LI EFTEFHITI LR
EEIZEL TS, 7=y, LS 2w £ xp
BLEBBRPNBEERVIC R ES XD,

3 2B, HEFROEERECEL CHEH0%
WAL 3 o, THEFEREREFE] (52%)., [XEOR
T E ) (48%), TALT & OOTT 134F & ) (40%) &
motz, W HARNKEFEHA E ALT & O [FERE,

Lol A —F% 0 FRENITE) LOREZEIL 28%
WEEESoTNBHIENDLEZXDE TT THEHEACLH
W ORBE KB LI ENAREELEZOZO
EHRIT, BARaA LV ERD LI, BIFICOEHT
DIRBEWGLBER S A7 ITHENLIEPICH DL L2, Z
CTCHLERLEEEZEIFETIMENBNT,

il L7 EROLFBIZH T T, AL TRV MAATL
ZHBEEOHMHIT, FEHEILERZD XA DS
REEBICELTE—2DRBERD, ZHEEOF
TH WPM Z 5l - fléka L TR, S bIciEMA
RIS ORENATRETH - 72, HMFELR L NEEMY
BOEZEFRL WPM OEALICHBEEGERH 50 &9
RIZOWTH, BEFEONARRENLEIETE TR,
INBIZHONWTIEAZDOIFRITHA L TV E T2,

E7o. Anft (1994, 2008) Tk, £H7n s T A
DHRPBNDITITERPHE (BLZ6r AEN D)
BHY, ZHOIRVPVEND &, ZLHFEH @EEOR
ERBEOROGE, F—7 A MBI D EITRROR
eI TS ZEErRELTND, TOERKRT
b, AR OMKBEOLEEIIEETCERNVEEZ XD,
IHE, RO E —BRTEEINLTWDIHL &
D0, AN THLTEEHEICL I ZH T 0TS T LANE

EERT
LE R

HFE -



CTENIZ, PERTOLH. AR TIEHLZH T T AHE
MEMOAEDE - EEBNENERTMECTCHDL EBE XD,
ZZET, BET - T o — MR OSHT
AFEDORA R EEZRRTEZ, TOH T, SEOE
BRI 03 Wy 70 8 O Sl & BT o R Pk SR
Wt T2 EOEIL~D—Bh itz L2 WME L,
F7-. EBRKTHER L CALLBMIZ BN AETEES
SEBLUTC, MOFILERLBLEK., K¥%E (AR
29 6 HBTE, #1781 Kb L T& 7,
EFIE, Va7 EORXIR—VEHEMELTY—F
oY 7 MIBEY R, REHE Y 7 M ICEHEE PR
MAFHET 2%, ICTZFAH LR D LEH - #HiiDF
BRIBEZHEHMNICHEE LERTEL VAT ALHBES
ATV D (M 2009) . 5%iE. 20 X5 amAf
BEDDRBY N/ LNIEZT 4 — KNy 7 &I
IVHRATERERENRT WV, TLTREENK
FTLR T WEMIER~EBBIFETVETZN,

7. BV IZ

KO+ SHEBICPEEE OB TEKF
TH D VIE R EEEE & W) A O TR ICERY
MieZ LIZERBEVEEZD, T L BB P
MNHT 4 — KNy 7 EBT, HOAE— R E&IE
WOEMRTFEAMY %2, FGT - FBELLEWHIT U Ny
MZoRIF 2% E, BEEHEBON EE2KD Z & 5K
KL TWETZ,
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Abstract: This paper reports on the first-year results of a three-year research project to explore how to foster ‘Critical Thinking
(CT)’, one of the elements of global competence, as a comprehensive goal of English communication ability for Japanese
university students. Based on the data of forum discussions posted by more than 100 students in an online international project
in which six countries worldwide including Japan participated, this study consisted of two steps: First, every sentence in all of
the messages posted by students was categorized in terms of its utterance purpose into one of four functions (Administrative,
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Technical, Social, and Contents) to investigate what kind of messages the students from each country tended to use the most;

second, the Contents sub-corpus was then analyzed to sort out keyword verbs and to examine the frequency of Bloom’s

Taxonomy verbs listed by level, in order to evaluate the verbs’ potentiality as an indicator of ‘CT’ and ‘meta-cognitive capacity’.

As a result, the following became clear: (1) The Japanese students showed their own distinctive pattern in the configuration of

the four categories, especially in Contents with their quite low rate of 40 %. (2) As for the Contents sub-corpus analysis, the

keyword verbs were judged inappropriate for being used as a CT indicator, whereas some of Bloom’s Taxonomy’s verbs, which

indicated a higher prominence in ‘keyness’, might be usable as indicators.

Keywords

critical thinking competence; forum discussions in an international online project; utterance ratio categorized by

function; comparison among six countries; critical thinking indicator verbs
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motivate, mean, bite, win, seem, suppose, answer, write,
decide, suggest, include, get, want, ask, experience, spend,
go, concern, understand, depend, believe, make, study,
draw, point
TROEHFAOHEMHIZ M ETLHLUTDOES TH-
7.
* I personally think that ""practice

nn

is the type of
homework most commonly used. (“Groupl”, 8-F)

* So we decided to cancel this question, but the results
of the other countries show that they also have
different answers. (“Group2”, 634-F)

* For me it sounds interesting to ask students from
different classes, too. (“Group3”, 38-F)

* We didn't understand it correctly because we thought

that each country had to_make up their own story, so
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An analysis on shadowing data evaluation of English

Yasushi TSUBOTA"  Kayoko ITO*
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Abstract Recently, many shadowing research proved that shadowing has the positive effect on improving English
proficiency. In spite of the positive effect, it's not easy to introduce shadowing practices into classroom, since evaluations by
teachers are labor and time consuming works. With the development of automatic shadowing evaluation system, the burden of
those evaluation work would dramatically decrease and it would be easier to introduce more effective shadowing practices. As
a preliminary experiment, we collected 63 students' shadowing speech in two classes for first year students at University A.
Then, we asked three teachers to evaluate the following two things: 1. whether the important pronunciation is correctly
pronounced or not, 2. mark the words which are not uttered at all. For those evaluation data, we set up two hypotheses: 1. At
the timing of difficult words' appearance, the words, which are not uttered appear consecutively, and 2. as time passes by,
words, which are not uttered decrease. Unexpectedly, we didn't find any supportive tendency for these two hypotheses. We also
tried forced alignment with a speech recognition engine, called JULIUS and evaluated the delay between the model speech and
students' speech, then we found that as time passes by, the delay increase. This implies that we can modify the second

hypothesis. We will further investigate these hypotheses in the future.

Keywords English, Shadowing practice, Automatic evaluation, Evaluation by teachers
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fHé&1: REX—8
S4:Your photo was really something.
S5:The McDonald’s house has been broken into.
S6:A policeman has come to check it out
S7:He said that they simply walked into the house.
S8:The boy said that it had already been broken before he
and his friend went to the house.

S9:It was you who kicked the door open, wasn’t it?



S10:Did you want to have a bit of fun, or were you trying
to get some money?

S11:The symptoms of fugu poisoning are strange felling
around the mouth and difficulty breathing.

S12:Fugu is said to be so delicious that it has even started
to be imported into Hong Kong and the United States.
S13:Tell me the truth.

S14:Shall we exchange some recent photos we've taken
and discuss them on the Internet?

S15:Because of the danger, fugu can only be prepared by
chefs with a special license from the government.
S16:Most people who die from eating fugu these days are
people who have tried their hand at preparing the fish
themselves.

S17The prize money for each category is currently worth
about a million dollars and the aim of the prize is to allow
the winner to carry on working or researching without
having to worry about raising money.

S18:Have you heard about the woman who put her wet dog
in the microwave to dry and ended up cooking her dog by
mistake? Or did you hear about the man who died at his
desk at work, and nobody in the office noticed he was dead
for five days? These stories have two things in common.

They are both not true, and they are both urban legends.
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The Difference of the Reading Processes Between English Text and
Japanese Text
— Analysis using Eye Tracking Recorder—
Akemi Tera
Japan Advanced Institute of Science and Technology: 1-1 Asahidai, Nomi-shi, Ishikawa 923-1292 Japan
E-mail: tera@jaist.ac.jp

Abstract: Using Eye-Tracking-Recorder, I had an experiment of reading processes in English and Japanese
texts for 6 groups and analyzed the eye tracking data. During reading Japanese and English texts, Japanese
native speaker has the tendency to have long distance of saccade and to use backward-jumping often. This
report describes the results.
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HHFEL AR TIIHARADGETRZEN, MEANPL EDO LS RiHLIZ SN TWIONRETHZ LA EHE
L7, FRICHAGERM D ORFEDHE F (’FEZ%%") DOREE EHAK (purchase intention) (25 2 28 BZHOWTHELET 5,
HAGEM Y OFESGWARLD BR-H - 599) 1| DBREOCFR UCARD 3 DOHEFEOE—/VA b —7 ZREEOSFES &
(language background )73 572 2 ERF T, ENENDOE— /LA b= W TR, HERE VT E EE

(COWTIHE L7, SRE I HAGEZRRE S L2V 1) HREARA 7 4 7 13 N | 2) JahE ToO%GEE (ESL) 28 HE 9

A . 3) JEEERELISLTOHEE (EFL) 8 E 8 AT L. BlFEICTWERE L L, BRIEIEBREoSEL R (ICH
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FERORNE =LA F—=27 K06 HEFRE—VA F—2 2HW L S ICREREBERDBEN 2 LAVRIR S L,

F—U—F #YobsIEE WEEK BEFOHIR

The Impact of Accented Speech on Purchase Intention:

In Case of Japanese Accent
Lisa NABEI

Takanawa Liberal Arts Education Center, International Education Center (IEC), Tokai University

2-3-23 Takanawa, Minato-ku, Tokyo, 108-8619 Japan

E-mail: lisanabei@tsc.u-tokai.ac.jp

Abstract This study investigates how the accent in the English spoken by a salesperson impacts his/her customer’s
purchase intention, specifically the effects of Japanese accented English on the attitudes of listeners with different language
backgrounds. A total of 30 participants from three different language groups (native English speakers, ESL speakers, and EFL
speakers) listened to the recordings of three presenters respectively giving a sales talk in English with different levels of
Japanese accent: light, middle and heavy. The results suggested that all participants had higher purchase incentive when they
listened to the least accented speech and that there were no statistically significant differences in listener attitude towards

Japanese accented English according to the language group. Implications for pronunciation teaching are discussed.

Keywords foreign accent, perception, purchase intention.
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* 2 BEBRE D EFELE X (LB) x
HoOESED 2 TEE DSBS

Source SS df MS F & P A
B E O

1.021 2 0.51 0.115 0.892
LB
s 120.135 27 4.449

Y DEEA 106.777 2 53.388 34.88 0.000%
EAUVRY A

9.99 4 2497 1.632 0.180
xLB

iR 78

’ 82.655 54 1.531

(G0 DHEEA)

*p < 0.05
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Hypothetical Sales Presentation
Selling Water Reserve Land

Hi. I am Taka. Do you have time now? Well, let me

talk to you for just a few minutes...

I would like to tell you about a really good investment.
It’s an investment in water rights. Well, it’s not just
ordinary water, but water full of good minerals, calcium
and etcetera, etcetera.

Our company, TOKYO GOODWATER COMPANY owns
massive land with water resources in Hokkaido. Hokkaido
is located in the northernmost part of Japan, and 70% of
its land is covered with forest. The land is full of nature
and so does have good-quality of water.

It’s not known to many people yet, but actually, many
famous athletes, especially baseball players, drink this

water. You know Ichiro, right? He drinks it, too!

Well, we are raising money for further development now,
so that we can extract more water, and sell it to more
people. You can be a shareholder of our company, and be

an owner of this wonderful water!

You can start from buying just one share, you know.
One share costs you just 1,000 dollars. It’s a promising

investment! Please think about it!
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Abstract This study reviews a collaborative project between an English language company based in the
Philippines and a university in western Japan. Forty first-year undergraduate university students engaged
in four synchronous, online, computer-mediated sessions over the course of one semester. The objectives
were to reduce language anxiety, improve motivation, increase confidence in verbal skills, reduce the
amount of silence in the classroom and increase the amount of time students were responsible for

interaction.
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1. Introduction

The prevailing view of Japanese students’
language abilities is negative, with a general belief
amongst the public and academics that language
education in Japan is ineffective [1]. In light of
these opinions, and the increased importance of
globalization, the Japanese government has been
encouraging students to develop higher-level skills
to compete and cooperate internationally. For
example, the Project for Promotion of Global
Human Resource Development stated its aims
were, “to foster human resources who can
positively meet the challenges and succeed in the
global field, as the basis for improving Japan’s

global competitiveness and enhancing the ties
between nations” [2]. To accomplish this, the
government promotes the development of
language skills and advanced linguistic activities,
like debates and classroom presentations.

This new focus on English as a Lingua Franca
(ELF) increases the onus on the learner to engage
practically with others, in turn, generating new
challenges in motivation and language-learning
skills and anxiety.

2. Literature Review

Recent  research  on  language-learning
motivation has focused on the “ideal L2 self” and
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its impact on motivation. [3] describes the “ideal
L2 self” as a powerful motivator, because most
learners would like to reduce discrepancies
between their ‘present self’ and their “ideal L2
self.” [4] expands on this idea, saying students
must develop a vivid idea of their L2 selves:
“possible selves need to be something you can
touch and feel, or that you are afraid of.” (p.9) [4]
found a significant difference in levels of both
international ~ posture and  willingness to
communicate, when comparing students engaged
in an actual L2 community—in this case, studying
abroad—and students who did not.

[5] coined the term “international posture” to
describe the stance that Japanese students take
towards English. Instead of aiming to integrate or
assimilate into the target language community,
Japanese learners view English as a way to
interact with the rest of the world. In Yashima’s
study students who were interested in other
cultures and enthusiastic about learning English
were shown to hold international posture which in
turn proved to be a strong factor in their
willingness to communicate and motivation.

[6] define foreign-language anxiety as, "a
distinct complex of self-perceptions, beliefs,
feelings and behaviors, related to classroom
language learning, arising from the uniqueness of
the language learning process." Anxiety may also
be associated with Communication Apprehension
(CA), fear and avoidance of interaction, fear of
negative evaluation, worry about other peoples'
opinions and evaluations, and an expectation of
negative evaluation [7]. In addition, [6] describe
student discomfort at the disparity between high-
level thinking skills and low-level linguistic skills.
This disparity, and accompanying uncomfortable
feelings, may result in students who are unwilling
to communicate and exhibit a lack of motivation.

[8] explored the nature of silence in the second
language classrooms of Japanese universities
using quantitative methods and dynamic systems
theory and found that silence was a “semi-
permanent attractor state” (p.325) with students
being “responsible for less than one per cent of
initiated talk within their classes, while over a fifth
of all class time observed was characterized by no
oral participation by any participants, staff, or
students alike.” [9] describes attractor states as
either internally or externally created states which

n
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pull students towards certain kinds of behavior,
such as silence, and if this behavior becomes
entrenched it requires a significant amount of
energy to change it so that students will talk.

Much research has been undertaken on the
impact of computer-mediated communication
(CMC) in language learning. CMC can benefit
EFL students who often lack opportunities to
interact with native speakers, [10]. [11] suggested
the use of CMC increased learners’ motivation
and reduced their language anxiety. [12] found
that CMC facilitates second language learning and
in particular synchronous video work can improve
meaning negotiation.

Different CMC environments for example
Skype, Facebook, YouTube and MSN have
different features and emphasize different skills
that language teachers can utilize. Skype provides
audio, video and text modes. [13] describes Skype
as a “disruptive technology” that allows us to
undertake familiar tasks in new ways (p.9)
especially related to oral communication. [14]
found that synchronous communication on Skype
provides an environment very similar to face-to-
face interaction.

3. Objectives

The objectives of this research were to reduce
levels of foreign language anxiety that students
experience in the second language classroom in
Japan, improve motivation, increase confidence in
verbal skills. Secondly, by changing the classroom
environment and the mode of communication we
hoped to alter the perception of silence being the
norm in language classrooms and create a new
context in which the learners became more active
participants and were responsible for a larger
proportion of the classroom interaction
simultaneously reducing the amount of silence in
the classroom and increasing the amount of time
students were responsible for interaction.

4. Participants

This online collaboration with Filipino teachers
involved 40 first-year chemistry undergraduates at
Kyoto Institute of Technology, a national
university in Japan. There were two classes of
twenty students, with three female students
enrolled in each class, and one student from either



China or Malaysia. The Skype teachers were all
from the Philippines.

5. Procedure

The four synchronous, online, computer-
mediated sessions occurred during the second
semester of the academic year. Students and
teachers in Japan had been working together since
the beginning of the first semester, so knew each
other well. Since Japanese academic semesters run
for four months each, one was scheduled session
per month in October, November, December, and
January.

In October, students were given all the
information regarding each session, including
topics covered. The students were assigned
randomly to groups which remained the same for
all four of the Skype sessions. During the class
times when students were preparing and practicing
for the Skype sessions they changed out of their
Skype groups and worked with other people. The
teachers changed groups for each Skype session.

Prior to each Skype session, students reviewed
the topic, brainstormed a theme, and shared ideas,
each student choosing a different aspect of the
topic to study. For the session on Japanese culture,
the students used Glocal Studies [3] developed at
Kyoto University to help Japanese students
explain Japanese culture in English. For example,
when discussing Filipino life, one group of
students chose “Industry in the Philippines,” and
different members of the group shared information
uncovered about agriculture, fishing, electronics,
shipping and tourism. As homework, they
researched and prepared a script, and the
following week, practiced in groups, timing each
other and critiquing presentations. In the final
week, they wundertook the sessions in their
designated Skype groups.

6. The Sessions

When participating in Skype sessions, each
student was assigned a role: presenter, timer and
recorder, reporter, and questioner, with roles
rotating each time the presenter changed.

The presenter spoke for five minutes; the timer
kept time and recorded sessions on a second iPad;
the reporter filled in a short questionnaire to give
feedback to the presenter; and questioners were
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responsible for developing questions for the
presenter.

At the beginning of each session, students
greeted the Filipino teacher, made small talk, and
then began five-minute presentations. Presenters
used an informal presentation style, followed by
two minutes of feedback and questions by the
Filipino teacher, and two minutes of questions and
discussion with other students, totaling nine
minutes. Each group was allotted one hour, so
there was usually plenty of time for everyone to
take a turn, and some time left over for a group
chat with the teacher.

Session topics, in order, were:

* Self-introduction, describing the students’ lives
since entering university

+ Japanese culture
* Filipino-culture; and
* A freely chosen topic

The progression of topics, by design, increased
in level of difficulty. In the first two sessions, the
students were put in the role of “expert,” but in the
third, roles were reversed, since the teachers were
“experts” on Filipino culture. The complexity of
the fourth session depended on the topic chosen.

After each individual session, students were
asked to complete evaluation questionnaires
during the sessions about themselves, concerning
their performance, as well as other students’. The
Filipino teachers gave immediate, verbal feedback
to students following their presentations,
commenting on positive aspects and advising on
areas that needed work. They also provided
written feedback on the sessions to the Japanese
teachers, describing problems encountered,
positive results, and whether or not students were
improving.

7. Analysis

[15] use the focused essay technique to
investigate students’ willingness to communicate
in an L2. This methodology is used as, “A
qualitative analysis of these situations provides a
window into the thought processes of the students
and highlights numerous interconnected and
some-times conflicted features of the learner,
(and) the communication context.” (p. 82). In this
study after the four sessions had concluded the



participants were asked to write two essays
describing their experiences using Skype to
communicate in English with the teachers in the
Philippines. One essay described the things they
liked and the other described the aspects they
disliked about it and both asked them to describe
how they felt. The essays were written in class
and were all written in English.

The essays were analyzed initially using open
coding and the comments divided into major
categories. They were then re-analyzed to identify
reoccurring themes and were organized into
relevant  subordinate categories with  five
categories emerging: The perception that English
had become easier and more natural, positive
affect, international posture, increased motivation
and personal growth.

7.1 Student Responses

Overall, students responded very positively to
the project. They were extremely nervous before
the first session, and afterward, were exhausted,
signifying the amount of energy required in this
new context; however, they were pleasantly
surprised they could make themselves understood
in English.

Following are some examples of their
comments organized according to the categories

described above. The grammatical errors in
students’ responses have been presented
uncorrected.

1. English becoming easier and more natural

“When I talked with them at last time I can
speak fluently than for the first time.”

I like Skype class. At first I didn’t like it. But
as I taked part in this class, I came to feel funny to
talk with Phillipins teacher. Then I thought
English isn’t as difficult as I expected.”

2. Positive affect

“About Skype, before I used Skype and talked
with other country teachers, I didn’t like to speak
English. But I began to talk with them, more and
more [ like to speak English.”

“I listened other students English and I learned
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a lot of technics to communicate well, so I look
forward to speak.”

3. International posture

‘T have not often talk with foreign people. It
was my precious experience.”’

“I had never known interesting point about
English before this class. But I can notice about
talking with foreigner is very very interesting.”

4. Increased motivation
“I listened other students English and 1
learned a lot of technics to communicate well, so I
look forward to speak.”

“Before English was for tests, now I can use
English another way. I am fun.”

5. Personal growth
“I could grow
opportunities.”

thanks to these

up

“It was my precious experience”

7.2 Filipino Teachers’ Responses
7.2.1 Response to the students

The Filipino teachers all noted that student
confidence increased during the sessions.
Examples of their comments include:

“The students are more eager to speak
about their topics and I can see that they
have learned a lot from the previous
presentations. They gained confidence
while talking and more organized with
their thoughts.”

“Their presentation went well. Since this
is the last session, I can see a lot of
improvements on how they delivered their
speeches. They are more confident now
and they also interact well. They also
prepared a lot of questions which is good.”

The teachers also commented on improved
organization in student presentations:



“As for the preparation, I guess they have
done it so well and really came up with a
convincing presentation.”

7.2.2 Response to the project

An important aspect of the sessions was the
collaboration of the Filipino teachers with the
students and the teachers in Japan, and the
comments reflected this. Most of the teachers said
they had learned a lot from their involvement, and
it was a positive experience for them.

“First of all, I'd like to express my
sincerest gratitude to the students for their
full cooperation during the class. I had
great fun and I learned a lot!”

In particular, one teacher’s comment
exemplified the spirit of the project

“I was happy to hear from students about

'the Philippines' in their presentation.
Though they haven't been to my country
yet, they were able to share something
about Philippine culture. It's like we're
creating a 'knowledge sharing culture'
from students' presentations.”

The third session, on Filipino Culture, was the
most enjoyable for both the Japanese students and
the Filipino teachers. The students’ presentations
on different aspects of Filipino culture generated a
lot of discussion between the presenters and the
Filipino teachers, as well as the whole group. The
teachers spontaneously messaged students with
pictures and text explaining certain ideas raised in
more detail.

One teacher comment was:

“They spoke with a bit of confidence
without hesitation of what the topic about.
They knew well about their topic and
discussed about it though they knew their
teachers were Filipinos. The information
they shared was surprising indeed... That
was a job well done for the students.”
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8. Discussion

Japanese perspective

According to student responses, the sessions
had a positive impact on both confidence levels
and motivation to learn English. As stated above,
the Filipino teachers all noted that student
confidence increased as the sessions progressed.
This is in line with [4], who found increased
confidence to be associated with increased
likelihood of engaging in interaction and more
willingness to communicate. Based on these
results, the sessions were useful in both these
areas. The teachers also noted that students were
willing to ask more questions, and were able to
interact more smoothly.

Students noted that due to limited opportunities
to use English in a practical way, they were
grateful for the experience of talking to Filipino
teachers. As well, they indicated that in some
cases, the sessions influenced development of
their international posture. For many students, the
sessions certainly increased their motivations for
speaking English, and changed their perspective
on English language learning from negative to
positive. The sessions were seen as something
students could “touch and feel,” [5] and though
they were nervous, and the results show this
project helped students develop a more vivid
image of their “ideal L2 self,” as discussed by [5]
and [6].

The Filipino teacher’s reference to a
“knowledge sharing culture” indicates that a
community of sorts was developed between
teachers and the students, which provided a
tangible experience for all.

To create a sense of community between
teachers and students, the choice of topic seems to
be key, and must be something with which both
sides can connect.

A notable feature of the sessions was the lack
of silence in the classroom. As mentioned earlier
[9] found that in over a fifth of class time in
Japanese university classrooms there was no oral
interaction from any of the participants. However,
in the Skype sessions there was negligible time in
which there was no oral production from the
participants. The students were constantly
engaged in giving and evaluating their
presentations, group discussions and classroom



organization with the Filipino teachers with little
or no down time in which they could revert to the
default position of silence. The dynamics of
silence were significantly changed with the
change in mode of communication.

Filipino Perspective

The Filipino teachers’ role in the classes was to
listen to the students' presentations and give
comments and feedback directly to the students,
and to provide the grade to the teachers in Japan
after the sessions. This type of class was new to
the teachers as they usually teach 25 minute long
private lessons in which the contents are dictated
by standard materials from the company. Initially,
the teachers found it difficult to manage the time
and to give appropriate feedback. However, with
experience they quickly became accustomed to the
new lesson style and in the second year the classes
ran much more smoothly. The key to the smooth
running of the classes is training the teacher in the
management of group lessons and clarifying their
role to improve the dynamics between the
students, and the students and the teachers. And
importantly better communication between the
teachers in Japan and the teachers in the
Philippine is vital.

9. Conclusion

The Skype sessions, although limited in
number, appeared to positively impact student
confidence and motivation, decrease language
anxiety and significantly reduce the amount of
silence in the Japanese English language
classroom. In the future, we would like to increase
the number of sessions, to give students more
opportunities to develop linguistic abilities, and
would like to introduce pre- and post-testing to
measure changes in linguistic ability.
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Abstract

This study, undertaken with 257 Japanese first-year university students at a Japanese university,
examines students’ self-assessment of their ability based on a portion of the CEFR-J can-do list. It
was conducted at the outset of the year with students who are English Language Communication
majors to examine their self-assessment of English ability prior to the beginning of university
English courses. These students are enrolled in a program that has them take nine hours of
compulsory English courses each week, primarily with non-Japanese nationality faculty members.
The findings reveal that, in general, more students stated they could do the framework proficiency
skills at the lower end of the scale (in the A0 to A1 CEFR bands) while fewer self-assessed
themselves as able to perform at the higher end of the scale. This study noted a few outlying
outcomes, most notably, that more students responded they could perform at a higher level than at a
lower level according to the CEFR-J rubric in two instances, and these apparent discrepancies are
explained herein. Moreover, while the overall study has a high reliability coefficient as measured
by the Cronbach alpha and the Mokken scale score, which measure the ranking order that a
participant who answered positively to a more difficult question is assumed to answer an easier
question appropriately, was rather low. These reliability factors are elucidated as well. The paper
concludes with further considerations for future can-do self-assessment research employing the

complete CEFR-J with Japanese university students.
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1. Introduction

In 2001, after more than twenty years of research,
the Council of Europe published The Common
European Framework of Reference for Languages
(CEFR) in both English and French.
published in forty languages, including Japanese

It is now

and was “designed to provide a transparent,

coherent and comprehensive basis for the
elaboration of language syllabuses and curriculum
guidelines, the design of teaching and learning
materials, and the assessment of foreign language
proficiency. It is used in Europe but also in other
continents" [1].

The CEFR outlines foreign language ability at six
discrete levels: Al, A2, B1, B2, C1, and C2. In
addition, it denotes three “plus” stages (A2+, B1+,
B2+). With a foundation based on firsthand
experimentation with second language learners and
extensive input from linguists, educators and
researchers, the framework, according to its writers,
makes it possible: “to establish learning and
teaching objectives, to review curricula, to
design teaching materials and, to provide a
basis for recognizing language qualifications
thus facilitating educational and occupational
mobility” [2].

The CEFR document is far more comprehensive than
merely containing a collection of “can-do” statements that
outline discernable language skills that a learner is able to
proficiently do. This paper will concentrate primarily on
these “can-do” aspects of the CEFR in both it original
form and the CEFR-J [3] (a framework conceived and
organized solely for the English learning and teaching
context in Japan) [4].

Within CEFR document

Europe), two appendices focus on “can-do” statements.

the original (Council of

The first, Appendix C, provides self-assessment

statements as well as language tests and
feedback; this system is in place for learners,
those

studying one of the

primarily who are independently

following fourteen
European languages: Danish, Dutch, English,
Greek,
Irish, Italian, Norwegian, Portuguese, Spanish,
and Swedish [5].

seeks to outline “a set of performance-related

Finnish, French, German, Icelandic,

The second, Appendix D,

scales, describing what learners can actually
do in the foreign language ” [6]. There are
“can do” descriptors for each of the six levels.
These “can do” descriptors were created by the
Association of Language Testers in Europe
(ALTE).

While the CEFR was
European language learning context, it has
throughout the

all-purpose, broad construct for understanding

designed for the

expanded world as an

language ability from the perspectives of

studying, instruction, and evaluation. Tono
and Negishi [7] that,

eight-year analyses

argue based on an

period of inside and
outside of Japan, implementing the CEFR will
be a key instigator in the transformation of
English
O’Dwyer [8] concur with these researchers and
claim that the implementation of the CEFR
rubric in Japan has been generally beneficial
Three

examples can be shown to illustrate how the CEFR

education in Japan. Nagai and

for language education in dJapan.
has been applied in Japan at the governmental level.
First, Fenelly [9] points out that the December 13,
2013 “English Plan

corresponding to Globalization” document explicitly

Education Reform

mentions CEFR levels noting that junior high
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school English education be at the A1-A2 levels and
high school instruction be at the B1-B2 levels.

Second, Culture,

(MEXT)

released a document with five propositions and

the Ministry of Education,

Sports, Science, and Technology

clear guidelines for improving English for

worldwide communication that incorporates
measuring students’ proficiency with a can-do
inventory, as cited by Tono and Negishi [10].

Tono and Negishi maintain that this inventory

is inspired by the CEFR. Third, the
aforementioned two researchers state the
Nihon Hoso Kyokai (NHK), the Japan

Broadcasting Corporation, which is, in part,
funded by the
implemented the CEFR rubric for their foreign

Japanese government, has
language textbooks, and television and radio
programs.

At the governmental level, various methods
of incorporating CEFR are occurring; however,
Negishi’s research [11] revealed eighty percent
of university students in Japan are in the A or
B bands. Thus, the original CEFR A and B
levels were altered to more discretely classify
Al, A2, B1, B2 in the original
were divided up into nine groups (A1.1, A1.2,
A1.3, A2.1, A2.2, B1.1, B1.2, B2.1, B2.2). In
addition, a Pre-Al stage was
therefore, the CEFR-J has the resulting twelve
levels:

[Pre-A1], [A1.1, A1.2, A1.3], [A2.1, A2.2], [B1.1,
B1.2], [B2.1, B2.2], [C1] [C2]

learners [12];

incorporated;

2. Self-assessment Validity

From a pedagogical perspective, there are a

number of explanations for encouraging
language learners to conduct self-assessment.
In a language learning context, Oskarsson [13]
elucidates six reasons why a learner’s
self-assessment is helpful. First, it provides
the learner with experience in appraising
that then

development. Second, learners and instructors

proficiency aids in learning

gain an increased appreciation of

distinguishing degrees of proficiency. Third, it
on further

learner to focus

Fourth,

stimulates a

learning objectives. a teacher can

students with a variety of
Fifth,

have opportunities to engage in gauging their

present
self-measurement practices. students
own proficiency. Finally, students can carry
these self-assessment skills with them as they
continue studying once a course is completed.
As a result of being involved in self-assessment,
the language learner is can be an active
participant in the learning process.

While being beneficial, self-assessment
does have a number of weaknesses. According
Heath and Suls [14],

psychological factors are at work that result in

to Dunning, a few

defective self-assessments, and they sort them

into two main types. Firstly, inaccurate
self-assessment may occur because people
usually do not have all the necessary
information required to make a correct
appraisal, and they do not take into
consideration what 1s unknown. Secondly,
inaccurate self-assessment often occurs

because people do not pay close attention to

significant and advantageous information
which they do Another

drawback of self-assessments is that students

have. related
can deliberately lie when assessing their own
skills [15].

More an L2

learning context, Blanche and Merino [16], in a

pertinent to this study,

meta-analysis of the
that a

self-assessment stretched from being rather

accuracy of

self-assessment, found learner’s

accurate. In another
[17]

findings of Blanche and Merino.

accurate to very

meta-analysis, Ross corroborated the
However,
there are a number of caveats that require
[18]
recognized that people with higher proficiency

tended to

explanation. Kruger and Dunning

rate themselves as being less

proficient while less proficient students

tended to rate themselves more highly. In
research done on Japanese university
students’ English writing ability, Matsuno [19]
evaluated students’ self-assessment and
instructor assessment and found this tendency
that Kruger and Dunning noted as well: more
their

“was

underestimated
that this

proficient students

ability. Matsuno posits
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probably caused by the tendency of many
Japanese to display a degree of modesty” [20].
In addition to these factors, gender
appears to also possibly skew self-assessment
study [21]
affects

results. In a meta-analysis
that

self-assessment depending on the subject or

determined gender

In the language arts,
higher

self-efficacy beliefs; however, in the field of

content being examined.

females were shown to have

language arts when students of comparable

proficiency levels were analyzed, males

overestimated themselves more than females
[22].

to assess their proficiency themselves in the L2

There are various methods for students

context, and one study by Bachman and Palmer
[23] found that the most accurate question type
asked learners about the perceived difficulty
They
noted that the least effective type of question

with certain facets of English as an L2.

was the “can-do” question.
Students’ self-assessments cannot guarantee
measurements of true

objective ability.

However, to compensate for some of these
deficiencies Ross notes that instructors “can
strengthen reliability through such strategies
as engaging students in rubric construction”
[24] and providing learners with training.
The present report is a summary of the
findings of a particular self-assessment of
skills outlined in the CEFR-J by a first-year
Japanese university students. It notes not

only the findings but also mentions

shortcomings and possible future research

along these lines.

3. Method

Participants

257 students in first-year English as a foreign

language courses of Tokyo International University

voluntarily participated in this study.
Participants were from three different
departments: Language Communication,
International Relations, and Economics. The

survey was administered at the beginning of April
2017.

Instrument

The survey was conducted in Japanese and

administered online using  Google Forms.
Participants were required to indicate “yes” or “no”
to indicate whether they can or cannot do a
skill based on 40 CEFR-J

The 40 can-do statements were taken
skills

speaking:

particular can-do

statements.
listening,

from all five (understanding:

reading; spoken interaction, spoken
production; and writing) from four of the CEFR-J
Al1.2, A2.1, B1l.1, and B2.1. The

statements were randomized (see Appendices 1 and

levels:

2 for the original Japanese questions and translated
English). The rationale for randomizing statements
“blind” to the
progression of difficulty inherent in the CEFR-J

was to have participants be
These particular levels were selected
Tokyo

International University placed, to varying degrees,

statements.

as 1incoming freshmen students at

in these levels on an in-house placement
paper-based test formulated on CEFR standards
which was administered at the end of March 2017,
prior to the commencement of 2017 spring term

classes.

4. Results and Discussion

As Figure 1. and Tables 1 and 2 reveal that
there were more positive responses at the Al
and A2 bands. Fewer positive responses were
found at the B1 and B2 bands.

and seemingly contradictory exception is the

One notable

spoken production skill category in the Al.2
and A2.2

responses for the more advanced level (A2.2)

levels. Here, more positive

were given than for the more basic level (A1.2).
There may be two reasons for this. One, each

question on the questionnaire asks
participants to respond in a binary fashion
(either “yes” or “no”). Students may have
subtle

questions asked and thus a Likert scale type

more diffuse or responses to the
format may have been more appropriate. In
addition, the two questions at the A1.2 level
(Question 25.1 can express simple opinions related

to limited, familiar topics, using simple words and
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basic phrases in a restricted range of sentence
structures, provided I can prepare my speech in
29. 1

descriptions e.g. of everyday object, using simple

advance. Question can give simple
words and basic phrases in a restricted range of
sentence structures, provided I can prepare my
speech in advance.) could be perceived as more
challenging as the A2.1 questions (Question 26. I
can introduce myself including my hobbies and
abilities, using a series of simple phrases and
sentences. Question 30. I can give a brief talk about
familiar topics (e.g. my school and my
neighborhood) supported by visual aids such as
photos, pictures, and maps, using a series of simple
phrases and sentences.). A possible rationale for
the perceived level of difficulty could be that
the

“restricted range of sentence structures” in the A1.2

participants concentrated on phrasing
questions. What is meant by this expression is open
to interpretation and each participant may be
unclear as to how to gauge the meaning of
Thus, these

statements in the questions at the A1.2 level may be

“restricted range”. modifying
perceived by participants as being more difficult.
Another apparent anomaly can be seen in the

second spoken production question (questions 29

through 32. See Appendix 1 and 2). Here, the
largest number of students (161) responded
positively to the B1l.1 level statement (154

participants stated “yes” for the A1l level statement
and 149 stated “yes” to the A2 level statement).
Here, two possible explanations can be provided for
Firstly, in the A1l and

A2 category questions, modifying phrases related to

this seeming contradiction.

grammatical structure (“restricted range of sentence
structures” in question 29 [A1] and “series of simple
phrases and sentences” in question 30 [A2]) which
do not exist in the B1 question may cause Japanese
students who are particularly sensitive to
grammatical points when speaking to not respond in
the positive. A second reason for the apparent
contradiction is the A1l and A2 level questions could
be perceived as connoting that the respondent will
give a public speech; the two questions explicitly

2

state: “...provided I can prepare my speech in
advance” (question 29) and “I can give a brief talk...”
(question 30). The B1 category question does not

explicitly or implicitly connote a public speech The

B1 category question does not explicitly or implicitly
connote a public speech as the language is vague (“I

can talk about....”).

Table 1:

Positive

Raw Number of Participants’

Responses to CEFR-J Questions

According to Skill Group

CEFR-J Level Listening
Al.2 470

A2.1 405

B1l.1 238

B2.1 130
CEFR-J Level Reading
Al.2 445

A2.1 419

B1.1 230
B2.1 83
Spoken

CEFR-J Level Interaction
Al.2 432

A2.1 379

B1.1 239

B2.1 125
Spoken

CEFR-J Level Production
Al.2 323

A2.1 370
B1.1 256
B2.1 62
CEFR-J Level Writing
Al.2 449

A2.1 358
B1.1 181
B2.1 80

* Note: The number of students at a given
CEFR-J those
responded “yes” to CEFR-J can-do questions

level or above and who
exceeds the total number of participants. The
number at students at given CEFR-J level or
above is more than the number of participants
because students at the A2 or higher level

should, in principle, respond “yes” to questions
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at the A1.2 level; this would also be true for the
A2 and B1l levels for Bl and B2 students

respectively.
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Figure 1: Relationship among raw number of

self-ratings in five skill categories

Williams and Andrade, in a study of 243
Japanese university students studying English in
Japan, found that “anxiety was often associated
with tasks
others” [25].

giving a more formal public speech rather than

involving speaking in front of

Therefore, anxiety related to

simply talking about a topic could have skewed
responses.

The measure of internal consistency of
skill

groups in this study was statistically reliable when

participants’ self-ratings among the five
the raw responses of individual students was
compared with each skill category as the Cronbach
alpha was 0.9062. This scale is from 0 to 1.0 and
the higher the number, the
reliability. A reliability coefficient of 0.7000 or

higher is deemed “acceptable” in the majority of

more statistical

social science studies. The coefficient in this
present study mirrors the finding of internal
consistency that Tokeshi and Gao [26] had. In
their study that the Cronbach’s alpha value
among the five skill categories was 0.872 when

they calculated “the average self-ratings of

CEFR-J

Level Cronbach alpha
Al.2 0.744
A2.1 0.684
B1.1 0.799
B2.1 0.853

individual respondents for each skill category”
[27].
data is Runnels’ [28].
the reliability of the entire CEFR-J A level can-do
with 590

Japanese university students in Runnels’ study,

Another study with similar reliability

When calculating data on

statements first- and second-year

across all statements a strong reliability as

measured by Cronbach’s alpha 0.944 scale was

found.
Al1.2| A2.1 B1.1 B2.1
250 227 173
(1) (2) (3) 74 (4)
220 178
Listening (5) (6) 65 (7)| 56 (8)
227 222 77 30
(9) (10) (11) (12)
218 197 153 53
Reading (13) (14) (15) (16)
216 188 142 63
(17) (18) (19) (20)
Spoken 216 191 97 62
Interaction| (21) (22) (23) (24)
169 221 95 24
(25) (26) (27) (28)
Spoken 154 149 161 38
Production | (29) (30) (31) (32)
228 170 98 46
(33) (34) (35) (36)
221 188 83 34
Writing | (37) (38) (39) (40)

Table 2: Raw Number of Participants’ Positive
Responses to Each Question Along CEFRJ Skill

Groups (question number noted in parentheses)

Table 3. Cronbach Alpha for CEFR-J Levels
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As shown 1in Table 3., the A2.1 level
questions had a few anomalies and they may
explain the relatively lower Cronbach alpha
coefficient in comparison with the other levels.
A Mokken Scale analysis for the A1.2, A2.1,
B1.1, and B2.1

statements as group was

conducted (results displayed in Table 4. below).

Runnels’ [29] research undertook similar
analysis and she pointed out that “Mokken
scaling is a statistical technique that assumes
the order of difficulty of items is not the same
across a population (van Schuur, 2003) and it
provides a measure of reliability by identifying
which Guttman
occurring at higher rates (Molenaar,
Sijtsma & Molenaar, 2002)” [30].

scaling 1is

items for patterning 1is
1997;
Guttman
utilized 1in surveys, tests or
questionnaires having binary items (“yes” or
“no” as in the one employed in the present
study). In a Guttman scale, items are
arranged in order so that if a participant
answers “yes” to an B2.1 level question, they
should also respond “yes” to lower proficiency
items (e.g. at the A1.2, A2.1, and B1.1 levels).
Thus, stating “yes” to an item at a higher level
implies that “yes” should be noted at all lower
Runnels [31]
Mokken scaling generates a ratio that displays
difficulty of

statement according to the self-rated ability of

level questions. writes that

the perceived each can-do
each participant and the degree to which a
higher
participants perceived the can-do statement

that 1is

larger number of proficiency

more challenging. The statistic

called the

homogeneity (H or H-value), and it reveals the

produced is coefficient of

structure of answers for each statement by
Thus, this

coefficient notes the reliability scale for each

means of item limitations.
can-do statement and exposes the degree that a

Guttman model can be seen for each answer.

Coefficients of homogeneity range from 0 to 1.0.

A higher H-score correlates with an element
that measures more in sync with Guttman’s
proposition (i.e. items are arranged in order so
that if a respondent answers “yes” to an B2.1
level question, they should also respond “yes”

to lower proficiency items; stating “yes” to an

item at a higher level implies that “yes” should
be noted at all
beneath the 0.3

unacceptable, and

lower level questions.).
threshold are

0.6 denotes

H-values
scores over

strong reliability [32].

Table 4. Mokken Scales Coefficients for Each
CEFR-J level Examined

CEFR-J Level H-coefficient
Al.2 0.394
A2.1 0.387
B1l.1 0.376
B2.1 0.485

Two hypotheses for relatively lower h-coefficient
results (all are on the lower cusp of acceptable results of
0.3 as aforementioned). Firstly, in contrast to Runnels’
study [33] where participants responded to the five A
levels in the CEFR-J (A1.1, A1.2, A1.3, A2.1, A2.2), the
present study took a larger view and examined a range
from of levels from Al.2 to B2.1.

conspicuous incongruities in participants’ answers to two

As previously noted,

A2.1 can-do statements relative to A1.2 and B1.2 queries
may have skewed reliability. Secondly, the present study
only had respondents select from binary options (“yes” or
“no”). Having a more restricted field of options, while
producing more discrete data, constrains and compels
participants in an either-or situation which may not truly
reflect participants’ ability. In a similar study, Runnels’
[34] utilized a five category Likert-scale response form
(strongly disagree to strong agree). Providing more
breadth of

co-efficient and diffuses the data.

responses possibly reduces the error
A number of weaknesses with this study must

be detailed. Firstly, the entire 110 CEFR-J can-do
list was not employed and thus while an overview of
the participants’ self-ratings can be recognized, a
group’s CEFR-J
This would be a

step for a further study. The rationale for this

complete picture of the

self-assessment cannot be seen.

limited survey was twofold; first, at the start of an
academic year appropriating time for freshmen
students to

participate in a voluntary-based

questionnaire is limited and therefore the
researcher decided to use an abbreviated version,
and second, at the outset of the academic year,

the students in question sat for an in-house
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placement test that was developed along CEFR
lines. The purpose of this test was to stream
students into sections so that students would
be with students at similar proficiency levels.
This

based on the Cambridge KET examination

in-house placement test was designed
(geared for A1l and A2 learners). Following
numerous pilot trials and follow-up analysis
and modifications, the in-house test revealed
measureable reliability to the KET test (0.753
Cronbach alpha). Thus,

questionnaire with queries from the A1, A2, B1,

administering a
and B2 levels was deemed suitable. A second
drawback of this study was the binary response
options (yes/no). With more nuanced options

in a Likert scale (e.g. “strongly agree, /
somewhat agree / somewhat disagree / strongly
disagree”) may have provided more telling and
informative data.
the CEFR-J can-do list may be unfamiliar to
thus

therefore result in misleading data.

Thirdly, certain terms in

confusion and
As the

majority of participants in this study were

students and cause

first-year Japanese university students who

entered the wuniversity in April, questions
pertaining to a work environment would not
For
example, question 16 states “I can understand in
detail
reports written for my own field of work, provided I
Students in their

first year of studies at university in Japan most

necessarily pertain to respondents.

specifications, instruction manuals, or

can reread difficult sections.”

likely would not be exposed to interacting with
English in such a fashion and therefore may be at a
loss as to how to respond. A fourth weakness of
the study

speakers”

revolves around the term “native

which

throughout the questionnaire.

arises a number of times
The entire notion of
“native speaker” and its relevance to English
proficiency is a different topic (e.g. English as
lingua franca); however, germane to this study is
that numerous participants may not have had
opportunities to interact with “native speakers”.
Thus, a question such as number 24, “I can discuss
abstract topics, provided they are within my terms
of knowledge, my interests, and my experience,
although 1

discussions between native speakers” may have

sometimes cannot contribute to

confounded certain respondents.

6. Conclusion

This study offers introductory and narrow
results on the CEFR-J can-do statements and
measurement methods. While the consistency
of participants’ self-ratings among the five skill
groups was statistically reliable as measured by the
Cronbach the

individual students was compared with each skill

alpha when raw responses of

category, there were a number of areas where the
CEFR-J

investigation as to appropriateness and reliability.

scales appeared to require additional
The findings reveal, as measured by the Mokken
scale h-coefficient, that internal reliability was
this

weakness were commented on and further research

rather weak; possible explanations for

on CEFR-J can-do statements can take measured

steps to possibly decrease self-rating reliability

concerns. Further studies investigating the
internal reliability of the CEFR-J statements
should be wundertaken, noting one particular

weakness of this present study of using binary
option responses; employing a Likert-scale format
may reduce low Mokken scale coefficient results.
In addition, the limitations of self-rating, notably
with Japanese university students’ perceptions of
their English skill, and the possible gap with actual
proficiency as measured on the CEFR-J requires
more examination. One possible method to link
participants’ self-assessments with more objective
proficiency could be analyzing these self-rating
data points alongside KET scores (synced with the
original CEFR, not the CEFR-J).
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CEFR-J Can-do questionnaire (Japanese version)
(Retrieved
http://www.tufs.ac.jp/ts/personal/tonolab/cefr-j/engl
ish/download.html)

from

1L RS AR =Y SEHREOHFITRFE v 7T
THEWEEE, o< Do &V LFHFI NI, HF
THIENRTED,

2. o< D iFoZ Y LHREINNIT, RIEDOFRY YO
BRRZEEDOBENHR R T T v A% MRS 5 Z
EMWTE D,

3. AEHDOITHERLYHERLEICHT 2HHOMEL, Do
KWiFo& efFannX, BT 52 LN TE D,
4. ARLE S OFEER R FEFETHEI L TVAET, T L
IZ:)%’*F,‘E%DBJ%@O)%Eéﬁﬁt@%aﬁ@%ﬁ%fi T &
5. HWAROHER FE v 7IZOWTOFEE, o<
Dixo &b LEESNAE, HITORERH S O BAKH 722 1
WEMELHENTED,

6. FROMEHE, RITO B EOWHE CTRKYRFE
LoV R ULAHOLIRETCHRAIANIE, &
REBMRTH5ZENTE D,
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(English version)

(Retrieved from
http://www.tufs.ac.jp/ts/personal/tonolab/cefr-j/engl
ish/download.htm]l)

1. I can understand short conversations about
familiar topics (e.g. hobbies, sports, club activities),
provided they are delivered in slow and clear speech.

2. 1T can understand short, simple announcements
e.g. on public transport or in stations or airports,
provided they are delivered slowly and clearly.

3. I can understand the gist of explanations of
cultural practices and customs that are unfamiliar
to me, provided they are delivered in slow and clear
speech involving rephrasing and repetition.

4. I can wunderstand the main points of a
conversation between native speakers in television
programmes and 1in films, provided they are
delivered at normal speed and in standard English.

5. I can catch concrete information (e.g. places and
times) on familiar topics encountered in everyday

life, provided it is delivered in slow and clear
speech.
6. I can understand the main points of

séraightforward factual messages (e.g. a school
assignment, a travel itinerary), provided speech is
clearly articulated in a familiar accent.

7. I can understand the main points of extended
discussions around me, provided speech is clearly
articulated and in a familiar accent.

8. I can follow extended speech and complex lines of
argument provided the topic is reasonably familiar.

9. I can understand very short, simple, everyday
texts, such as simple posters and invitation cards.

10. T can understand explanatory texts describing
people, places, everyday life, and culture, etc.,
written in simple words.

11. I can understand the main points of English
newspaper and magazine articles adapted for
educational purposes.

12. I can read texts dealing with topics of general
interest, such as current affairs, without consulting
a dictionary, and can compare differences and
similarities between multiple points of view.

13. I can understand very short reports of recent
events such as text messages from friends' or
relatives', describing travel memories, etc.

14. I can understand short mnarratives and

biographies written in simple words.

15. I can understand clearly written instructions
(e.g. for playing games, for filling in a form, for
assembling thingsg

16. I can understand in detail specifications,
instruction manuals, or reports written for my
own field of work, provided I can reread difficult
sections.

17. I can respond simply in basic, everyday
interactions such as talking about what I can/cannot
do or describing colour, using a limited repertoire of
expressions.

18. I can give simple directions from place to place,
using basic expressions such as "turn right" and "go
straight" along with sequencers such as first, then,
and next.

19. I can express opinions and exchange information
about familiar topics (e.g. school, hobbies, hopes for
the future), using a wide range of simple English.

20. I can discuss the main points of news stories I
have read about in the newspapers/ on the internet
or watched on TV, provided the topic is reasonably
familiar to me.

21. I can exchange simple opinions about very
familiar topics such as likes and for sports, foods,
etc., using a limited repertoire of expressions,
provided that people speak clearly.

22. 1 can get across basic information and exchange
simple opinions, using pictures or objects to help
me.

23. I can maintain a social conversation about
concrete topics of personal interest, using a wide
range of simple English.

24. 1 can discuss abstract topics, provided they are
within my terms of knowledge, interests, and my
experience, although I sometimes cannot contribute
to discussions between native speakers.

25. I can express simple opinions related to limited,
familiar topics, using simple words and basic
phrases in a restricted range of sentence structures,
provided I can prepare my speech in advance.

26. I can introduce myself including my hobbies and
abilities, using a series of simple phrases and
sentences.

27. 1 can talk in some detail about my experiences,
hopes and dreams, expanding on what I say by
joining together words, phrases and expressions I
can readily use to make longer contributions.

28. I can give a prepared presentation with
reasonable fluency, stating reasons for agreement or
disagreement or alternative proposals, and can
answer a series of questions.

29. T can give simple descriptions e.g. of everyday
object, using simple words and basic phrases in a
restricted range of sentence structures, provided I
can prepare my speech in advance.

30. I can give a brief talk about familiar topics (e.g.
my school and my neighborhood) by visual aids such
as photos, pictures, and maps, using a series of
simple phrases and sentences.

31. I can talk about familiar topics and other topics
of personal interest, without causing confusion to
the listeners, provided I can prepare my ideas in
advance and use brief notes to help me.

32. 1 can develop an argument clearly in a debate by
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providing evidence, provided the topic is of personal
interest.

33. I can write short texts about matters of personal
relevance (e.g. likes and dislikes, , and school life),
using simple words and basic expressions.

34. 1 can write invitations, personal letters, memos,
and messages, in simple English, provided they are
about routine, personal matters.

35. I can write a description of substantial length
about events taking place in my immediate
environment (e.g. school, workplace, local area),
using familiar vocabulary and grammar.

36. I can write business documents (e.g. e- mail, fax,
business letters), conveying degrees of emotion, in a
style appropriate to the purpose, provided they are
in my professional field.

37. 1 can write message cards (e.g. birthday cards)
and short memos about events of personal relevance,
using simple words and basic expressions.

38. I can write texts of some length (e.g. diary
entries, explanations of photos and events) in simple
English, using basic, concrete vocabulary and simple
phrases and sentences, linking sentences with
simple connectives like and, but , and because .

39. I can write coherent instructions telling people
how to do things, with vocabulary and grammar of
immediate relevance.

40. I can write reasonably coherent essays and
reports using a wide range of vocabulary and
complex sentence structures, synthesising
information and arguments from a number of
sources, provided I know something about the
topics.

96



Language Learning and Educational Linguistics 2017-2018
EREEF LEFETEE 2017 BER

BIRZ FRZBITD ) — b TAF U TDigE
—EFT)N /) — ML BSD ) — bOHBREZ NI —

AT K
SRR 0 — L« a2 2= — 3 U T 650-8586 AT i X kS 1-1-3
E-mail: miwa@gc.kobegakuin.ac.jp

BE ZRERICBIT S /— ML, @REOEHFEEEDOBRAZMH O ZOOEERTETH LN, BEOKFE
BLORMO@REREREICBIT 2ERIEOF TIE, /— b T A X 72 EARCED L ITRES D VITEE
FTRENIZONWT, ar B AR L T (R4, 1994-2015), ARTIX, EICHAZRKERZEL O Y
FAERT TAT, (1) ET NV — bR LSS, 2 B0/ — hEER LSS, Q) ERETHERY
D)=~ EfER LTS8 OZBREFIZONT, WIRAT 4 =< U AR A TONEO B AT, iR/ — hOED
FIZHOWTHRFTT %,

Note-taking Instructions in a Business Interpreting Class
— Comparison Between ‘Model Notes’and ‘Students’ Notes —
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Abstract Note-taking is an essential part of consecutive interpreting and compensates for the limited
capacity for short-term memories of the interpreter. However, neither universities nor private training schools
in Japan are offering systematic training for note-taking and there is no general consensus regarding how to
organize note-taking training (Someya, 1994-2015). In this study, we investigate how students in a Business
Interpreting class engage in note-taking activities and how they view these activities by comparing model notes
and students' notes. The pilot study presented here was inspired by Someya (1994-2015).
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S=P+M

where

S = Sentence (3C)

P = Proposition (i) =FHRO + &

M = Modality (EX¥ U F ¢ —) SEBED
K (E2fB20ICBbDER)

P = Pred. (Arg. 1, ... Arg. n)

where

Arg. = Argument () = FFEHMIEEIC
5H D

Pred. = Predicate (G E) = HDIRAELBILR,
BE - TER IOV TR0

1. Fillmore (1968) O EFEE T /L
(Y48, 1994-2015 725 D 5] )
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3.2. BEANER
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[ s =41
1) My name is Hisashi Tashiro. I’m from Sendai, a city
north of Tokyo.
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1
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2) I’mreally looking forward to working with “our team”
because I’ve heard so many wonderful things about
you from our Tokyo office.
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1
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3) 1I’d like to say that I’ll be happy to share many cultural

aspects of Japan with you as we work together.
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1) Thank you Mr. Wright for your kind words.
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2) ...but that you would leave at 7 o’clock. Secing that
it’s now 6:58, I have no time to waste...
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3) My wife and two sons will join me in March, when the

Japanese school year comes to an end.
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4) This is my third trip to the U.S., and I can honestly say
that I have greatly enjoyed previous visits. I’m sure
this time will be no different.
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Appendix 1 : FEMHT I X b (3, 2000)

INTRODUCING YOURSELF AT A COMPANY PARTY

Thank you Mr. Wright for your kind words. By the
way ladies and gentlemen, when I asked Mr. Wright how
long I should talk, he told me to take as long as I wanted
- but that you would leave at 7 o’clock. Seeing that it’s
now 6:58, I have no time to waste... Seriously though, my
name is Hisashi Tashiro. I’'m from Sendai, a city north of
Tokyo. Upon graduation from university, I worked for our
company starting out as a technician in materials analysis
before becoming a chemical engineer. Last week, I arrived
here in Miami unaccompanied. My wife and two sons will
join me in March, when the Japanese school year comes to
an end.

This is my third trip to the U.S., and I can honestly
say that I have greatly enjoyed previous visits. I’m sure
this time will be no different. As most of you know, I have
been assigned to this branch as a chief consultant in R&D.
I’m really looking forward to working with “our team”
because I’ve heard so many wonderful things about you
from our Tokyo office. In closing, I’d like to say that I’11
be happy to share many cultural aspects of Japan with you
as we work together. And, of course, I hope that you will
educate me in American ways as well. Thank you.
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