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Abstract: In Japan, for those involved in the ELT industry, including Ministry of Education officials,
believe that the CEFR is nothing more than a set of scaled descriptors. [In fact, even government
surveys on English education use the six-level global scale, and, unfortunately, even academics that have
taken an interest in this topic are busy re-examining the Can-Do descriptors in an effort to accommodate
Japanese needs.] The CEFR, however, is not a convenient proficiency scale that appeared out of
nowhere. It reflects a more than 30-year history of linguistic analysis focusing on language as a means of
social interaction. This fact should be put into perspective and herein lies the reason why I have
attempted to revisit the theoretical foundations underlying the reference levels.
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1. CEFR OflE B8 & BB AR DOALE ST
CEFR 38%1D & %Y . Common European

Framework of Reference for Languages O I&#r
T, EE. Ta—my SLESES R LS
NTWD, ZAERE L COE (BMNFEHRS) O
YL, BONstEmicmd, %112, miREo
BE L ROBERPHENE 2 IRk + 5 2 LT,
SOFE c HEICOSMEERE AL, S
CEOMHAEHRRENEEDO LI LV LD TH
%o D& ODBINAEIE DOFEERREED 378
LB DO EARTHY |
VAGEFE, A F V) ATHEAT 05D
bid k9. 6 BMEORENIRE I Rl
(CANDO 5#) LW IHETELHHNATVND

FAY TRIGLIZZ Z

EETRZE, X<BIET 56 20X 0]
3. fa< EOMEERREICL > TORLZTLN
< (FFE, TEOREFHRL TNDLREN] O
FLIRAN RN L FEEIC L Y EEICE MR DI
M <, Fede, BTIMOREE, —HREER, EHL
LWV AR NPIOERE ] NELDTHD
Table2 &, FELSHEICOX, HiH - WL, E
S, M, MPICADETHET I, £LHD D
FHORZHTEAL9ELN TS Table 3 TH
% (CEFR 2001: 26-29),

AF N IO X IIHET DL CEFRIZ, Wb
P % 4 $7E% communicative language activities & U
IHTEAFRL TWENLE, ZOHIZH-T
FrlizH 251 < @IX, Interaction & Production
BRSO R LT, HEFIO R LB, £,
Creative, interpersonal, evaluative, problem
solving b £ LD ThH-T, £DOTFIZ
Transactional 233 C\»% North M7=,
Halliday (1973: 41) (X interpersonal language
use & ideational language use & 12431}, it
7. Brown and Yule (1983: 13) %
interpersonal language use & transactional
language use & IZ53 T TWAHD, ZD DD
.75 % macro-functions &5 RHINS & 5 %
723 LT, interpersonal, ideational,
transactional NI fF9- 5K/ > TV 5B,
(North 2014: 19-20)

H21T, R, 9 LI-REEEORIRE R D

SREBlE LTED LD RILIGE IS TV D DD
B, BT hiE, STEEREINREDL Y LD
Thon, TREBGTHIEIE S Lb Xvan
VI EERET LV OBMPITH S, (CEFR 2001: 9-
20; 101-130)

31T, A I—r vy ortam, ki O%
MTH2 COE zfH\V, ZaxbhdlZiToimR%
BT D720 I IR AETE R A~
B &2F5Z &b %, (CEFR 2001: 5-7)

2. CEFR OEFEE R LTV Fre 2o T
WbaIla=k—aEw\TV

2-1 fTENLT T e—F

IR, CEFR IZ—HIZ L CTLARMAN L2 DTl

72K 1970 R DB LE 30 4T b FEE LT

I—n vy RTOFEREORRTHD, 0

TEZIE., EUDIIED Y X OWEROEFEHE

DY FHEEZ, NI EEO LI ZTT- T

TEDILEDLIICEEEESTWNDHDN, £D X
Ry



B LA E B TE o7 &L, SEO—F
—72W LERE 2 RARO P TORE L ZITT
% "social agent" EfLEDITIZDOTH D,
ZHZ L% CEFRIE, Ziux MrEyHhLT 7 e
—F] TH2HELT, ToraRALTND,
Language use, embracing language learning,
comprises the actions performed by persons
who as individuals and as social agents
develop a range of competences, both general
and in particular communicative language
competences. They draw on the competences
at their disposal in various contexts under
various conditions and under various
constraints to engage in language activities
involving language processes to produce
and/or receive texts in relation to themes in
specific domains, activating those strategies
which seem most appropriate for carrying out
the tasks to be accomplished. The monitoring
of these actions by the participants leads to the
reinforcement or modification of their
competences.
ZORMITNES T, FEE ZERAEEO T O BE
H=—XDOHTHIEZ 5 L, HEOHDLZ &
ThHULE TarF s 28] 9FE0 ., HAFILHE
o BEQIM HET - RBUZE D 22D L
O BREE 2 H

VD) a7 /32 (Standards for

BASDHERR, FE T A

Foreign Language Learning in the 21st Century,
3rd.ed.) ZIZFDMHET, aIa=F—arzxm
ZIHOEELTND,

knowing how, when, why, to say what to whom

ZZTEIH. how N3E, what RHEFETH D Z

L6, the why, the whom, the where &\ 7z
RS FENERR O NS ER T bbb a v
FIAREMELTHH TAIa=sr—a i
D AYAC RN AR Iy el

3. aryysARreala=r—valrsE
vali%

D& I ETEHHTCEFR 7 7 u—F %k
L&, WNZaryT I/ AN Al a=r—var
ETAPREIEECB N TRERMEL HOTH
DPWENPRENR-TL B,

3.1 a7 IAb

SN [SHEER+ T 272 ThiEWVD
HEIIRMICER LTZD
L, UTFo&)fEfazLTw5

% Branislow Malinowski

"The speech of a pre-literate community brings
home to us in an unavoidably cogent manner
that language exists only in actual use within
the context of real utterance." (Malinowski
1935).
Z @ Malinowski it [55 0O Y HEH D E LT
LA T I AN ZREENTZOA J. Firth T
(Green 2012:11-12), #iEL V2> 77 2 hER
DY T NAEVITMENTAFE ETE, £ D Firth (ZHfi
L7 MAK. Halliday &, [Ffflc T=>7 27 2
TIFHERE b RIS

IZBWTELE —IC

MZRA D SEOBRRD =D
DHVERDHD] L) AAE
BB H, LRSI EIMZTWD, & 112,

NS D AR ORERERY LT S5

Y

oW
(ideational) T, HHFEHE (=4F), Ik A
(=8ha) . T8 - EACE & O FRBREE & FLE
O, FB2iz, MFELOBFKR L HHE

(interpersonal) Tix, 77 A L& &KL TIC



L. fHERVBENLOZ IO HEIFIZLTE X
2. TF A FAEROEREMO
BEEMICLREBAVLERSH DS, DED, #YOD
VWWERIRY | RS NEETZ & 3%, (Martin et al

HRETHD., #F31

1997: 5-6)

PrL b CEFREEHEY T —2 3T m v A 7L
L CTFE2F Tz Threshold (%, notional-
functional approach fl b2 X 2=/ —3 3 DY
HEDBEPN T BLEMF (B2 [ R R B
Z=notion) ZHMEIC. & AR SIEEE
(=function) IZfEAEHHLETNW DT, BEkd =
VT ARNEROETNELRIZLTH o7
W72, HERICIT A TEOE LR, R
D=—XZEANBIEA DL WHTHIT 5
Ala=f—var - ETVEOMEEAIEL
7zo FFE. Wikins HE

...language is always used in a social context

and cannot be fully understood without

reference to that context.
LETE->TWDHDIT (Wilkins 1976: 16), Green
(2012:17) IZTEDED &,
Wilkins and his Council of Europe colleagues
did not attempt to apply the ideas of Searle,
Halliday or Hymes directly to language
teaching, but drew on them "eclectically" to suit
their purpose of building an approach to
teaching and learning that would prioritise
X2 )
O, BN Z L2, Rib D LD A

learner needs. (51 %I

BT TRZDI BN, HARET LD TNk
ZHED] ZELTWD

32 Tta=b—ial R HOERSRE
ala=—va BN CaryT 7 A MIEE

B2 EWo0iF, SiE7u -0ttt I Z b
59, SEEEAICY > ToOXHARGRE L ER
THENWHZETHY, s, A EOR

T 57b0sEELEDSHEELEGTE
HEO9BD &y CEFR OATENF.LT 7 e —F 7
LTHIE. HOERLEARTH D,

FIT, ala=fr—va IO E RT
NH, FhA CEFRIZERIZ E AR EN TN
LM L TnETZN,

% %% 1 communicative competence (= 3
=hr—variel) LI SEEERH LD
X, DellHymes & &5, AHMDEEBY ., Sib
FEDOF a LAX—IZ LD NOHEER B
BES L7, HiRI7Ze TERREE ) FRISHHIL T
UTD4o%aia=r—aiBhogfts L
THEFTOE, D#BEOaIa=r—a UicK
EWEBLILEE R LS, (Hymes 1970: 281)

1. Whether (and to what degree) something

is formally possible;

2. Whether (and to what degree) something
is feasible in virtue of the means of
implementation available;

3. Whether (and to what degree) something
is appropriate (adequate, happy,
successful) in relation to a context in
which it is used and evaluated;

4. Whether (and to what degree) something
is in fact done, actually performed, and
what its doing entails.

IO ESIT, MIKT- B FEEREICIZ T,
DEERENCT 4 Aa—R (a7 7 A MIAIL
o [ommy) & TE£LED] OHHLVEDY)

EHRE )72 ¥ &Nz 7= Canale & Swain &5 /v



ERFHRINTN, CEFR IRV Oy = 2D
FEMVIAALTVWLDT, HELD THBL T
<o
3.3 CEFR 2MWETEL TV Eaia=r—v
EN

2 Tz BY ., CEFRDHEET HEED

—#—1%. "develop a range of competences,
both general and in particular communicative
language competences" 35 Z &Z/ o TV 5
2, Z ZTE 9 general competences %, Rt
PfERE ) D Z &L TH D (North 2014: 93). CEFR
2001 TiX, 101-108 TAASALTW D25, HAXE
FIZEHZTHRDE, 2D,

5.1.1 declarative knowledge

5.1.2 skills and know-how

5.1.3 existential competence (&, @i

. EBLEE O E RS’

5.1.4 ability to learn (H HFATWIF57)) *

CEFRREZ Dok (1991 41T

Rischlikon TR S AL/ [EE S R T L)

THHFINTWEHETH Y, B FEHDBE

HTH5ELP & BT 20T, KEZIZHD

T kiF 5,
RIZ particular communicative language
competences (%, Zi1H CEFR OFE T35
LI oMb, eB, ZIZ Tk, BIH2NC, Canale
& Swain (1980, 1981)%, &1 & #L7=SCHRAS T &
BNDHOBRLNOT, FRHHITMA, B,
BRIZHERE A2 AN S ETW272<,

5.2.1 Linguistic competences  Canale &

Swain EF /D 4 SDHEFZED U E D,

5.2.1.1 lexical competence

5.2.1.2 grammatical competence

5.2.1.3 semantic competence (&&. =1
r—3a Y EEDTORERY EHICHE T
&577)
5.2.1.4 phonological competence
5.2.1.5 orthographic competence (IEL < &
<7
5.2.1.6 orthoepic competence (EXS%E%L
ELLHA LT 59)
5.2.2 Sociolinguistic competences * Canale
& Swain DEF /LD o HDEEHE
5.2.2.1 markers of social relations (f8F~
DO 7 3 —~ VE OB b
%)
5.2.2.2 politeness conventions B & 2»(Z
(Brown and Levinson 1987)% £:2 L T\ %
Lo,
5.2.2.3 expressions of folk-wisdom * F®
dialect and accent & [F£%, CEFR A3 #&FH7
LA EROEN LRI ND,
5.2.2.4 register differences (575D I fH
BRODENT KD EHEE VO T EE SN A R
B9 259)
5.2.2.5 dialect and accent
5.2.3 Pragmatic Competences * Canale and
Swain D€ T /L H DI F RS TO rules of
use B EH I, MEIN TS, North
(2014:17) X ZOMOFEEZHAL TZ H ik~
T3,
In the CEFR, discourse competence and
functional competence are the two
subdivisions of pragmatic competence,
echoing Bachman's division into textual

and illocutionary competence.



5.2.3.1 Discourse competence 3 Swain
1981 CTEBEAFE T /MBS LA & iR %
BIZLTBY, Fr 7Y vy VEBROAE—
XUTTARTEI b, [arF 7 AR
BiLicA v & =T 7 a2l 850
ZR O HE BT A TN D,
e topic/focus * ZDIHH L TO
given/new % i TEL~ S (2 BT
5 ®1% Brown and Yule @
Discourse Analysis H'® Information
Structure OFTIZZRNEA 9 D,
e givennew *x T —ZRIRICEL D
WF9E % M. A. K. Halliday 23%®
theme X° rheme ~& 272753 > T
SHERBZ D 2 HEENHELINGI
%
. "natural sequencing"
. cause/effect
. ability to structure and manage
discourse in terms of
»  thematic organization
»  coherence and cohesion
R, T4 <, Halliday & Hasan
1976 Z A8 2 HH,
»  logical ordering
»  style and register
»  theoretical effectiveness
< the "co-operative
principle" (Grice 1975)
5.2.3.2 Functional competence
(@) ZZTF 9. functional I%, notional-
functional approach L WO S\ H%ETH L&D
[ ERRRRE & T3 D DI B REBUERL 2

WLE AN EFEEE] T, UToXH>%2b0
DHNFEI N TN D,

imparting and seeking functional information

expressing and finding out attitudes

suasion

socialising

structuring discourse

communication repair
£iX, ZhiL. CEFR ORIHIZY 5
Threshold {2, Language Functions for
Threshold level including recommended
exponents &\ IHERBEOT, FlFEI TV
Ay A MIRBUEMED R LIZT 2k &
H L7272, Threshold Ti, HFEOHISIH
dFOY, L2y, Grammatical Summary & Cff
WTW DT, MILZ OO ERIFRE A3 K
Bt L7 Tdh A H T LIRS 720,
(b) FELEETHLRODIER - . HDOWVIZ
Tyb—RboLRo e, HrxOSEICEA
DREENH DT T, TnaE# Lz LED
N5 OHR, Macrofunctions &9 IHA TH
Do BAEMICIZLLF OFEBLA TV D,

description

narration

commentary

exposition

exegesis

explanation

demonstration

instruction

argumentation

persuasion

etc.



(c) Interaction Schemata EARIZI patterns of
social interaction which underlie communication
DT & THY, Celce-Murcia & Olshtain 2000 »
X 912, Bottom-up Processing ™ L ~L(Z HiEE -
SUEFEOSREM# 2 E < —F. Top-down
Processing ™ L /L {Z schemata @ X 9 72 E7E5+
OER &' S, H AT discourse management
BEHUTasla=r—va rEHlT 246008
%o TNHDEEBRLTDOZ L LEIND,
ZZTHRHA TEEw) 2L TR & CEFR
DEFEBICR O TCIE, RS, s, 1k
IR, BRI BRI R AETE S B L
¥y /b (Domain) 125 U TOBEE T3 <<
FEO—P =2 LFEEFIT, FFTLH KRR

H\m

TNz, EBEARK R 2= —a VEET)
BRI EE IS CTRBIE L, 2 d Y EE
DT FA N (56 - FEH CTRbIN55E) KX
BIEDLNNRROLNHDTHY, ZThix Eok
JE 27 D i VER T OREHERE (A1-C2)
Tho, TCOREZED0) 2HRLT, F

VIR E % (profile) Z/RLTCVD DN, —#RIZ

I<BIEAVICH SN 6 FOBESIERE  (global
scale) TH 5,

4. BMXFH

H9H 1. CEFR Ol B K & REIHEHE DAL E S
J1 OEBOGTHNTZLEBY BHDOFE T n
T AZASOBEMLTEE L, FT7T 5 "learning
tolearn" WO BNV LAFAN, 2 Ia=F
BN Z T

ABMELHAHH, Lo, CEFR BIE,

—ay s EFTALO—AELEDDEDIC

It should be borne in mind that the

development of communicative proficiency

involves other dimensions than the strictly
linguistic (e.g. sociocultural awareness,
imaginative experience, affective relations,
'learning to learn,' etc.). (CEFR 2001: 7 5IH
Lol ER s bLo)E, B
b, BAVFEERaIa=r—rva ity
WCHENZHE, MR T,
...once teaching stops, further learning has to
be autonomous. Autonomous learning can be
promoted if ‘learning to learn’ is regarded as an
integral part of language learning, so that
learners become increasingly aware of the way
they learn, the options open to them and the
options that best suit them (CEFR 2001: 141)
& FREE R K AT ROEES
DEF/EIRAL TND

HEDEFRT

SEFEBEAROERE L E VI W learning to learn
INZDE SRl EF eI &9 501k, COE D
AL H YR T O ANHEDTERR:, RETFRBUAD
B, BoXETHHr L EEIE. HDHEMRY
REFAL D, BALFHOWEHICOT, BHO®
WkzE 2, &HMNATATE D TREBRT
LENCEERWIRN LT, SEEEZ@E L TO
FREERIZE5 0 |
FIEBENPEDOND Z LI bbb, Fiz,
9 ThHhoHNH %, COE &, European

a9 % L5 COE @

Language Portfolio &\ 9 /MitF&2EE L, 178
TLT7 7r—FTEHRZER/LL Y LT 5HMHE
BT _&5ENcA
OB B A IEE CHATE D L3 boT
Do ZORBIMEILNFF 25T 100 LLED /S —

OFETFEEHR L OO, H

Ta URRREE ST, 200 HELL ESFIH ST
WHEHESNTWS



5. &%
I THD T A FOHEIE AL > TV DX

HHEE D CEFR RFREICHOW T EFHB LT
DER T & FER 27T 10 A 22 AfHF O
IHAEGFEFR - ANEREEENC I 5 BAE - FEEAR
I EWHEETIE, CEFR &1E, v I 13AR
HYH 2T LOFG|EOMER, PRGBS O
HLOTZDIZ, BRAEREL NIRRT ISR TE
60D LT, 204ELL RO 20828 T,
2001 “EIZERINEER 2 (Council of Europe) 738
£ LLTWDOREE, LML, 2T,
CEFR DFfEIZ D&, BB LD
[ Bk, Hfk, k) IZB> TR DB DIEA S
EORIBEF TN R, Dl 53
o T, BR=—XDa 77 A ML
T, 2T TINDIRNEHSANE LOREEY &
DREZ 20 OEIETHL Z LITETHS
gy,
Z DR, 2017 FFIZHEE 7z CEFR OfefmAdfr
k& CTHFEHXE, COMPANION VOLUME
WITH NEW DESCRIPTORS (%, #®» 27 HT
The methodological message of the CEFR is
that language learning should be directed
toward enabling learners to act in real-life
situations, expressing themselves and
accomplishing tasks of different natures.
&, CEFR OEE CH 2TEIH LY T —F
TR L THL, ZOH TOEEONE ST
. ZoRLTWVD,
Thus, the criterion suggested for assessment is
communicative ability in real life, in relation to a
continuum of ability (Levels A1-C2). This is the

original and fundamental meaning of ‘criterion’

in the expression 'criterion-referenced

assessment’.

"continuum of ability" &= - TW\\5 DIZXy D%}
GCh LRIV ERFMEEZR O EEFE LTV,
BIZIE, 77V VHERIE, 9 Uizt
E#kL T, B2 L~LD FCE 2B L7-& D&M
RN B2 IZHli7z 2 0 GA, BICRAE#H &3,
CEFR®DB1 L MZdHH Z L #RBE L, fEEIC
bENEWRLTDHEL I LTWD,

Z Z T T3k B criterion-referenced i3, #EMINT
DOFAXHINLE ST Tl 2 A& T 2% v 79 B8
FEAEMERVRIEEAN & b S5 B R SR HEEURI AT
DZETHY, Mrx ABRFEEREAIa=s—Y
IUAFNE EZFETHMTETWVDN, HDHW
IEENICEDE EZETENE ZRE D03 %

Yo TOT LI A2B1 EORGVERIZH D

CEFR MU OHF EZ LD & L Db, €
T, FOHIPHEEE LOLE SN ) =—X
WIS ZDbDTHDLPNRLND X HIEREINTE
D, TNEZRTTEODH - AFNVEPPIRLZ

[—F

BT ATEOOEBE~LED L ITRo T
Do ZAIVCHRMIIZ, T XTOHBE L ZRED X
NI, TOHILOAEL /> TS AF )L
IZoO&, lcan..L HOEZWiT& 2472, #5
FHUE, CEFR OIEEIZREVIAE N TV A1TE)H
LT 7 —F & LRV EE, CEFR HERAD
BRI EEES THLEDBHBERNES S L)
NP

2%, CEFR OFEENZ D X Hic, BEEILUERIZE
s &> TWBHLLE, RHAEERGHEIC X > T
BAERRBROFE F% CEFR O LU % 7

ELTHLERNRRVWET AL,
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