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Deci, E.L. & Ryan, R.M. (2002). Handbook of Self-Determination Research. Rochester: The University of
Rochester Press.
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Most researchers agree that autonomy cannot be ‘taught’ or
‘learned’. For this reason, the term ‘fostering autonomy’ is often
used to refer to educational initiatives that are designed to

stimulate or support the ‘development’ of autonomy among
learners. (Benson,2011)
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Murphey, T., Chen, J., & Chen, L.C. (2004). Learners’ constructions of identities and
imagined communities. Learner’s Stories. Cambridge University Press. 83-100.
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Classroom-based Learner-based
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Benson. P. (2011) ‘Autonomy in language learning and related areas of
practice’ Teaching and Researching Autonomy.2nd edn. London: Longman. p.125
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