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formulaic expression, formulaic sequence, fixed

expression, ‘prefc b’, etC. (Wray 2002; Wray and Perkins 2000; Bybee
2007%)

a sequence, continuous or discontinuous, of words or
other meaning elements, which is, or appears to be,
prefabricated: that is, stored and retrieved whole
from memory at the time of use, rather than being
subject to generation or analysis by the language
grammar. (Wray and Perkins, 2000: 1)



ERRITEDIA T (Becker 1975)

Polyword Sentence builders

‘blow up’, ‘for good’ ‘give a long song and

Phrasal constraints dance about

‘by sheer coincidence’ Situational utterances
Meta-messages ‘How can | ever repay

‘ , you?’

for that matter’,

“4hat'’s all’ Verbatim texts

‘better late than never’
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[ R A T4 LI ERGEOIL—XDER-
%ﬂgj’A*)-u—b\—cgé;t—C%é (Pawley and Syder 1983)
ERREREA L RREREADIOICIEER KRB ZE

LNEZEB7E0Y (wray 2002)

mEHARNRINEE [ TEDDFTE>HEL

(Bardivori-Harlig and Bastos 2011)

FERICDARONOEERIELHD sas et al

1986)

2FEFIXERRIBIZF[DIDZLLY Bishop 2004)
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“ .. |l mean... You know...”




EWNKEHAETAT—

AUOTAVDRERETIE. HBICEREZEHTELY
LMEBIZCEWNKEADIEED (levelt 1989; Clark 1996)

ZOMR FHIIORBIREIBEDBIER=J/5—HNE
RVEY (73
DEEEFE-O—N\REEBZOREZTZHILICH
whEE

F—&EE (Maclay & Osgood, 1959; Biber et al., 1999; Clark & Fox-Tree,
2002)

HZAREE (LR, 2003; F1 &, 2009; Watanabe, 2009)
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uh, um=zZ230) H = |]5|E7Ld~ B (Clark and Fox-Tree 2002; Schegloff 2010)

Y Yoy =1 = R =1 o
| mean, you know=f ) FX G 1R a8k (discourse marker,
pragma’ric md rker; Anderson 2001; Brinton 1996; Fitzmaurice 2007,
Fraser 1986; Jucker and Ziv 1998; Shiffrin 1987%)

(ex.) well, . | mean this . uh Mallet said Mallet was
uh said something about uh you know he felt it

would be a good thing if u:h . if Oscar went (Clark and
Fox-Tree 2002: 74)
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'C (Biber et al., 1999: 1096)

THA)NEZEORE |[AFIVAREOREE
well ca. 6000 ca. 5500
you know ca. 4500 ca. 2000
I mean ca. 2000 ca. 1500
uh/er ca. 6500 ca. 4000
um/erm ca. 3000 ca. 3000




ARAEEZEZEEDENLEHA()

As:: | don‘t know .. how .. how much time &:: .. it cost me? ..
but{u}:: .. | enjoy ATR-CALL? ..

2::As .. Good point of ATR-CALL is{u}:: .. 2:: Az is tha:t .. |
ca:n practi:ce .. pronunciation? ..

5.‘.’A/ oo 5.’.’ And{O}::
H: we we can leazrn .. 2:: all .. skill of English? ..

#:: Bad point o:f{u} ATR-CALL izs .. As:: it don’t teach me ..
bad point of me. ..

For example, pronunciation. £ 20 V2.



HARANREFEEDENEEA(2)

(0.3) Z— 1 think I spen:t, H—1{a]7=A>75— .. (0.8) two— about two
hours .. (0.8) for A(h)TR-CALL

(0.9) And, (0.7) Z~~ (0.5) .hhIwas—I was e— enjoyed it

eh: because I- (F®H1DHFT=(1)) (0.8) {a[/=A5 1 can .. (0.7)
practice the— pronunciation a— or (0.4) %—A, (0.8) type (0.8)
type for, type of the (0.7) &% @ sentences.

(0.4) #a But, (0.5) but, (0.3) {A]f=A57%% .. (1.8)

{a]f=A5 if 1 .. (0.3) if I miss, one of the (0.9) one of the words in the
in the sentences, I cannot .. (0.4) A, {lL)-(0.6) finish the (0.4)
=55, .

(15) m? (1.3) (@) A TEI2ATH57? (0.3) hhALL@ .. (0.6)
(%ELY) fa[f=A57%4%,

(1.5) FE.LWyvxe, (1.0) fd?l,\ TN, L TEWATEITFES, (0.9)
That’ s all. ZTAT=1T&, (0.5) hhhh [07F02T07015 #20]
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245—3412 N (%)
& 190 (86.8%)
A ANEESE M) B 23 (10.5%)
HEEEMR 3 (1.3%)
Z D th 3 (1.3%)
55 219

EFHFM(2013) kY., SSEEB R 2N ENMNODEET

* E 2 R IR D EXERIT
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ARUBROE MY

?%% (j:;i;ﬁ*?%%i?bwﬁifd:b\ (Trillo 2002; Polat 201 1; Hellerman
and Vergun 2007)

2011)

CERE CLERZHLTLDAESTLVRL

1E 2_ é J:a ':7‘;%1§U :E) % 6 (Dickinson 201 24tt1: 7=7=L Dickinsonh*fgE&E L
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“That'’s it” or “That’s all”’?



HA—IoU T &l

%‘EODF‘M’)UJ’&TT
R TIT IR N5 (Schegloff and Sacks 1973)

— ABN—AMICETZETE/O—U 7 EHS
z28 (TED Talks ) : Thank you
F2F I : Thank you for your attention, Thank you for

listening=f
That’s it
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When I'm older and | have some children, | would like to
like them to go to W university, because W university is
a good place to study, and great place to make some
friends.

There're there're lots of people in W university, so er if
they try, they will | think they can find their best friends
and their best partners.

er Also, W university is has lots of er club activity, so er
they can really er I'm sure that they can really enjoy the
life in W university.
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| think the government should er spend more money much money on
improving public transportation, because public transportation such
as train or bus can send more many people to somewhere. So so |
think it's more effective than on improving road or else. @So yeah so
| think it's okay. That's all.

In the future | | want to have my own job @ em rather than
employed by someone else, because | think if | employ employed, |
will @ | must worry about d—. 7L A/T=AD worry about relationship
my {A] TE DM circumstance. And | @ | want to work for myself.@
2LV, Thank you. @

That's allX°Thank youfJ‘?fE’Z [ZOS AN TILES (Endo et al. 2013)



“That's all”/ “Thank you” D{E RN 1L
2 4

Monthly Total Frequency per Session
April [keginning of school vear] through January [end of school year]

5 AA
—— “That's all.”
—#— “Thank you.”

Agpril May June Julby break October MNovember December January
Monthly Total Frequency per Session
April [keginning of school vear] through January [end of school year]

——"That's all.”

OEZD —=— “Thank you.”

Agpril May June Julby break Octoker MNovember December January



D5 RAAIZE T H“That’s all” /@EEFF

song [spesker ] A B |C DIE|F|GIH|[T|J[K[LIM[N|O|JP[Q|R[S|T|U[VY
9 | Aprid ¢
14 | Apr 26|0U L W W
21 |May10 U U ¥ |ow
28 |[May17 bW
33 | Jun 07
38 | Jun1d il
43 | Jun 21
48 | Jun 28 X
55 | Jul 05 [KV|L W
60 | Jul12/@|@®
3 | Oct04
A | Ont 11
13 |Oct18
19 | Oct 25
24 | Nov 01
28 | Nov 08
33 | Nov1b
36 | Nov 22
4 | Nov 29
46 |Dec 06| |@
45 |Dec13|@
55 |Jdn10] |@
2 |dan17|@®

X aksent Small capital alphabets indicate those who said “That's all” |
Group10 (Speaker O&S&WW) on Oct25 was not recorded. {show as -)
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Pale blue signifies when "That's all." is used. Deep blue signifies the first use for the student in Italics.

Group10 (Speaker O&S&EW) on Oct25 was not recorded.
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((first half omitted))
A: Z—I[eh] &[a] ATR-CALL's #[a] good point is d—[ah] to ...
study too easy in English.
Z—[eh] Bad point is & —[ah] use with personal computer.
H—[ah] B &-[a little] E- FEEIKSLMcum- cumbersome],
B: @
A: Z—I[eh] & —[ah] ATR-CALL is good. Thank you.
C: That's allf=& [(It should) be That’s all.]



HA—T2 T DAZAAN2)

((first half omitted))
D: Z— & because some ideas
A —¢& come wi- come to
my mind ®— Z— come to my mind.
That's all right. 2 2 77— LAk ?
W/E: That's all.
D: Ho LIS, That's all.
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That's it DR AILRE

A: 83— If a person from foreign country sit next to me on the

train, | will discuss about &—As my circumstances. First of
all like my university and what | do in the university and then
| will introduce some places around my hometown because
& — | think {fo} most foreigner have already know the
famous places in Japan like Kyoto or Osaka or somewhere.
So aam | want to introduce good [laughter] good place
around Yokohama and Shibuya. That's it.

B: That's it?
A: That's it.
B : Aﬁzb%j = 3:3

A: That's it (f=&K).
B: A ? That'sit D TCEf<A?

A: That'sit. BN, 2— (55)
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That's all DXFE

E DRI TRIMSNILES

HEDOTERRIELTD That's all (*don’t get
frustrated’ (Becker 1975)&IX=a 7V AN ELS

That's it IXIR[E
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o That's it: RIBOFEZENSHALN
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01 That’s it. Thank youl!






Well D] (Z D= 2451)

| | prefer to amusing movies. Because | want to
forget serious problem during watching the

movie. Movie is entertainment for me. &I H (L H
(T, DEIL—, B— Well, well, well, well, well er
&— 1 | don't want to think difficult problem.
[laughter] So | like amusing movie. That's all.

[07F28T08_056]
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E2ERBE/AEICHEITETLT— D& H (Griffiths,

1991; Kormos, 1999; Watanabe & Rose, 201 2)

FEEDER

T LREE 2

JEFRMGTE (disfluency)IRED1DELTHRIE DT

(cf. Lennon, 1990; Foster, 2012)

[D4S5—mEREFEREIZIZHEASNT Jkang, 2010)
[ERAEOEWNEEFIZE. T45—ZFE{EHT B (femple,

1992; Rieger, 2003)

FEEDER

FRCE R

DEIT)

DHEEZEELALIET DIEMR
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‘kick the bucket’

you know
| mean

‘to tell the truth’

‘let alone’

EMRE
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